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ABSTRACT

Padlet is a collaborative online tool that is widely used to complement online learning. This study
investigates students' perception of using Padlet while executing project-based learning activities in the
learning of entrepreneurship content and skills. Participants were assigned to use Padlet to facilitate remote
group work discussions. Once the activities were completed, they filled out an online survey to capture their
opinions and perceptions of the use of Padlet in their respective projects. The quantitative findings revealed
that more than half of the participants agreed that Padlet is a useful online tool to support project-based
learning activities. They also agreed Padlet can be used to nurture students’ soft skills. Less than half still
wanted to use Padlet if their internet connections were reliable. However, the rest were unsure of continuing
using Padlet, and they indicated a preference to use other online tools. A few factors were identified to have
also influenced the correlation between Padlet usage and assignments. Based on qualitative findings,
although Padlet was viewed as a great collaborative tool supporting project-based learning activities in
entrepreneurship education, it must be used with other online tools to overcome its technical shortcomings.
Hence, modifying pedagogical strategies shall also be considered for making students participate actively
in online discussion. In future, an in-depth investigation should focus on understanding the effectiveness of
Padlet in entrepreneurship education in post-pandemic scenarios.
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1 INTRODUCTION

Entrepreneurship is said to have created many job opportunities and, at the same time, stimulate
economic and social development in many countries (Matlay, 2005; Hebert & Link, 2009; Abu-
Saifan, 2012; Ahmad & Xavier, 2012). Realising the significance of entrepreneurship education in
supporting entrepreneurial and social-economy development, the Ministry of Higher Education
Malaysia has taken the initiative by requiring all students in the country’s 20 public universities to
participate in the entrepreneurship course and programmes starting in 2015. The idea behind the
initiative was to inculcate entrepreneurial mindsets and behaviours into all students. The initiative
was expected to produce at least five per cent of young graduate entrepreneurs by 2020 (Harian,
2006).

For entrepreneurship education to be more effective, it shall be linked to experiential learning
(Kolb, 1984), entrepreneurial training (Gibb, 1999), work-related learning (Dwerryhouse, 2001)
and action-learning (Smith, 2001). Project-based learning can also be integrated into
entrepreneurship education programs (Botha, 2010). Project-based learning is a comprehensive
teaching-learning method in which students will work in teams to develop and pursue solutions to
problems or challenges by asking and refining questions, debating ideas, designing plans and
experiments, communicating their ideas and results to others, and producing artefacts (Blumenfeld
et al., 1991, Botha, 2010). The designated projects are primarily student-directed, which means
that the instructors play their part as facilitators, while the students must engage in active learning
(Frank et al., 2003). Integrating project-based learning in entrepreneurship education programmes
is also a way to help students develop their "soft skills" in a setting like those skills that will
eventually be used (Jamaluddin et al., 2019; Musa et al., 2012). These can let students work in a
team environment and interact with people outside of their classrooms while executing
entrepreneurial and business activities.

Before the Covid-19 pandemic, most teaching and learning were carried out physically in
classroom settings. However, all of that changed when the pandemic started in March 2020.
Instructors and students had to shift from face-to-face to online instructions for all courses rapidly.
It is anticipated that instructors need to modify their existing teaching methods by integrating more
digital technology, whether apps, virtual tutoring, video conferencing tools, or online learning
software. Using these technological tools in education, instructors can shift their teaching and
learning activities from teacher-centred to student-centred models (Fageeh, 2001). The shift from
passive to active learning is promised to develop students’ autonomy in learning via project-based,
problem-based, task-based, case-based, or challenge-based learning approaches (Samaranayake,
2020). One digital technology tool commonly used in virtual classrooms during the Covid-19 crisis
is Padlet (Ghazali & Anuar, 2020; Othman, 2020; Rethinasamy & Ramanair, 2020; Aneros, 2020).
Before the pandemic, Padlet has already been widely used by many instructors in many educational
institutions to engage with their students in the classrooms (Weller, 2013).

Padlet (www.padlet.com) is a collaborative “online bulletin board” accessible from many devices
such as computers or smartphones. It is a versatile and flexible digital tool, which users can create
limitless walls and invite others to collaborate on their walls (Zhi & Su, 2015). Users can upload
any content such as texts, images, documents, video files, audio clips and links on their walls which
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can be shared with others in several ways. With these features, instructors can integrate Padlet into
their courses or subjects by creating interactive activities such as brainstorming, discussions and
other engaging remote activities (Stannard, 2015). These activities will allow students to
investigate and learn from their classmates’ or team members responses (Fuchs, 2014), thus
promoting positive learning experiences as well as activating more collaboration and engagement
between them (Korkealetho & Siklander, 2018). In addition, educators can use Padlet to enhance
reflection opportunities for their students (Delacruz et al., 2014). Indeed, the application of Padlet
in teaching and learning activities can improve students’ soft skills (DeWitt et al., 2015; Scager et
al., 2016; Rathakrishnan et al., 2018; Nadeem, 2019) such as adaptability, collaboration,
leadership, empathy, team building and communications. It is interesting to decrease the
knowledge gap by investigating the effectiveness of using the Padlet during the pandemic, where
online learning is the only mode to reach students.

This study investigates students' perceptions of using Padlet while executing project-based
learning activities in a university-level entrepreneurship course that was taught fully online. The
study also aims to understand the impact of Padlet use in improving students’ soft skills as they
learn the contents and skills of Entrepreneurship.

This study attempts to answer the following research questions:

1. What are students’ perceptions of Padlet as an online tool for learner engagement and
collaboration?
2. What are students’ perceptions of Padlet as an online tool for improving students’ soft skills?

2 METHODOLOGY

The study was conducted for four months at a public university in Malaysia. The course was a
two-credit entrepreneurship course opened to all first-year students at the faculty. The main
objectives of this course are to expose students to the basics of entrepreneurial and business
activities with an emphasis on the establishment and business startup. Besides, they will learn the
fundamental principles of business operations such as business idea generation, preparation of a
business plan, rules and laws about business activities, basic accounting management, marketing
and supporting services.

The experimental study employed both quantitative and qualitative research designs (Figure 1).
The total number of students taking part in this experiment was 88 students. They were divided
into eight groups, with each group would have 11 team members. Before starting their online
project, the instructor would teach students how to use Padlet by participating in two synchronous
activities and sharing a few YouTube tutorials for them to do self-study.

After the students become familiar with the features of Padlet, they were asked to use four Padlet
walls for 1) idea validation survey, 2) business model canvas (BMC), 3) financial planning and
business pitching, and 4) business portfolio. These four Padlet walls would be used as examples
to create their group Padlet walls (Figure 2). During the experiment, students were given the
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autonomy to manage their Padlet walls. They were encouraged to conduct online chat activities
and upload relevant content (e.g., videos, links, articles, images) on their Padlet walls (Figure 3).
The students were also required to invite the course instructor into their Padlet walls. The instructor
plays the role of an online Padlet facilitator to provide guidance, if needed, anytime and anywhere.
In addition, the instructor would check the frequency and quality of participation in Padlet by
giving a score on the quantity and depth of discussions captured on the walls. The students’
participation on Padlet walls were continually shared with other students to ensure the students
actively use the discussion materials presented by all groups. All participation scores are added to
the course assignments and pitching presentations.

At the end of the course, participants completed an online survey (at week 13) after submitting
their final written assignments. The online survey was carried out using Google Forms. Students
were asked to evaluate and give their opinions on their project-based learning experience using
Padlet as a tool for collaboration. The online survey comprised 21 questions, one of which was an
open-ended question. The questionnaire was constructed based on variables identified by Aneros
and Herniwati (2020), Anwar et al. (2019), and Nadeem (2019). A Likert scale approach was used
for 16 closed-ended questions (refer to Table 1-4). Three dichotomous (yes and no option) and one
trichotomy (yes, no, maybe option) closed-ended questions required the students to determine if
they found the usage of Padlet relevant for their remote learning journey (Table 1). All the closed-
open questions were supplemented as the quantitative data. The data were then compared in the
percentage format Spearman’s coefficient correlation, rs (Social Science Statistics, 2021) was also
applied to see if there is a correlation between all 16 Likert scale closed-ended questions. The
Correlation is a measure of the strength of the relationship between two combination variables:
strongly disagree (SD) + disagree (D) options and agree (A) + strongly agree (SA) options.
Spearman's online calculator was used to measure the relationship. The open-ended item was
linked to one of the close-ended questions (Table 1, Item 3), in which students were required to
elaborate on the reasons for choosing other learning and engagement tools instead of Padlet.
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The Steps in

Research

1) Basic Info

Conducted for 4 months at Faculty
of Resource Science and
Technology

Course: 2 credit hours
Entrepreneurship

88 first year students (8 groups, each
group has 11 members)

3) Experimental
Designs (Quantitative)
- 15 closed-ended questions with a

Likert scale (Strongly disagree,
disagree, agree and strongly agree.

- 4 closed-ended questions with yes,
nor or maybe options.

- Analysed by comparing % from the
choices.

.....................................‘.............

2) Activities

a. Students created 4 brainstorming
Padlet walls

1) Idea validation survey

2) Business model canvas (BMC)
3) Financial planning and business
pitching

4) Business portfolio

b. Using the walls to conduct online
chat and upload relevant posts.

- Students' participations were
calculated based on how many
posts are put on the walls.

c. Students sent two reports and
proposal presentations (pitching)

5) Experimental
Designs (Correlation)

- Used the Pearson's correlation, r fo
correlate number of posts and
comments on Padiet walls and
students' written assignments and
pitching presentation marks.

- Used SPSS Statistica 25.0

.........................................’...........................

4) Experimental
Designs (Qualitative)

- One open-ended question
(elaborate the reasons for choosing
other learning and engagement
tools instead Padlet.

- Analysed information such as
chosen applications and factors for
chosing the applications.

SUMMARIZED METHODS USED
IN THIS STUDY

Figure 1. Diagram of research steps.
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Table 1. Dichotomous and trichotomy scale closed-ended questions

No Item No Yes Maybe

1 | Isthis your first time using Padlet NA

2 | Do you have internet connection problems
while having an online discussion using NA
Padlet?

3 | Do you prefer to use other online/ ICT tools
instead of Padlet when doing group NA
assignments?

4 | If the internet connection is good, do you still
want to use Padlet for online brainstorming
discussions and create portfolios?

In addition, the frequency of postings and comments is recorded to determine the relationship
between the behaviour in using Padlet and the actual learning performance evaluated at the end of
the course. The Pearson's correlation coefficient, rp, was used to detect the correlation between
the number of posts and comments on Padlet walls and the students' written assignments and
pitching presentation marks. The significance level was set at a = 0.05.

3 FINDINGS
3.1 Participations

Of the 88 students who enrolled in the course, 82 participated in the online survey. Forty-two of
them are first time users using the Padlet. Respondents were asked whether they had internet
connection problems while having an online discussion using Padlet. Fifty-nine of them said they
did not have any internet problems, while 23 had issues connecting with Padlet.
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3.1 The students’ perception of using Padlet as a learning tool

Two questions from the online survey relate to the students’ perception of using Padlet as a learning
tool. Table 2 shows that almost all respondents agreed that Padlet is a useful online tool for
academic engagement purposes (Q1l: A= 61 %; SA = 36.6 %), and to allow them to engage with
their peers and lecturer at any time and any place (Q2: A=54.9 %; SA=39 %).

Table 2. Analysis of students' responses to the use of Padlet as a learning tool. Data are
presented in a percentage format

Likert Scale
ltem
Strongly | Disagree | Agree (A) | Strongly
Disagree (D) Agree (SA)
(SD)
Padlet is convenient for academic 0 0.02 61 36.6

engagement purposes.

Padlet allows me to academically engage
with peers and my lecturer at any time 0 0.06 54.9 39
and any place.

3.2 Padlet as an online tool for learner engagement and collaboration

The quantitative data presented in Table 3 are derived from eight questions related to students'
perceptions of using Padlet for engagement and collaboration. More than half of the participants
agreed that Padlet helped them engage with their peers to complete their projects. Less than half
of them disagreed with the usage of Padlet as a discussion platform. For the last question, more
than 70% of respondents agreed (SA= 29.3%; A= 56.1%) to use Padlet as one of the online tools
for any group assignments in future learning.
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Table 3. Analysis of students’ responses at the use of Padlet as an online tool for learner
engagement and collaboration. Data is presented in a percentage format

Likert Scale
Item
Strongly | Disagree | Agree | Strongly
Disagree (D) (A) Agree
(SD) (SA)

Group discussion via Padlet is a good idea. 0 20.7 43.9 35.4
rIZT)]:ascussmg project using Padlet is convenient for 19 0.7 476 305
Padlet _allows_me to brainstorm and share ideas 24 24 488 163
for projects with team members.
My interaction with team members in Padlet was 0 129 50.0 378
Clear.
My interaction with team members in Padlet was 0 73 519 415
understandable.
Interact!on via Padlet helped me to be active in 24 9.8 476 402
group discussions.
It was easy for me to become skilful in
discovering information from team members via 1.2 4.9 56.1 37.8
Padlet.
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In future, I will use Padlet in doing group
assignments.

3.7

11.0

56.1

29.3

3.3 Padlet as an online tool to nurture students’ soft skills

The following questionnaire data presented in Table 4 are from three questions related to the
students’ perception of the Padlet use as an online tool to nurture students’ soft skills. More than
half of the respondents agreed that Padlet is useful in helping them to improve their soft (SA=
30.5%; A= 58.5%), team building (SA= 28%; A= 54.9%) and entrepreneurship skills (SA= 20%;

A= 59.8%).

Table 4. Analysis of students’ responses at the use of Padlet as an online tool to nurture students'
soft skills. Data are presented in a percentage format

Likert Scale
Item
Strongly | Disagree | Agree | Strongly
Disagree (D) (A) Agree
(SD) (SA)
| found that Padlet has effectively improved my
soft skills (leadership, teamwork,
communication, problem-solving, flexibility, 12 9.8 58.5 305
time management).
| found that Padlet has effectively improved my 24 85 54.9 28
team-building skills. ' ' '
| found that Padlet has effectively improved my
entrepreneurship skills. 24 134 598 20
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3.4 Padlet as a student e-portfolio tool

In Table 5, the quantitative data was derived from the three questions on perceptions of using
Padlet as a student portfolio tool. More than half agreed that Padlet has helped organise their work
(SA =51.2%; A = 42.7%). Furthermore, most of them agreed that Padlet could be utilised to take
meeting minutes (SA= 45.1%; A= 43.9%) and to create business portfolios (SA= 50.0%; A=
46.3%)

Table 5. Analysis of the use of Padlet as a student e-portfolio tool. Data is presented in a
percentage format

Likert Scale
Item
Strongly | Disagree | Agree | Strongly
Disagree (D) (A) Agree
(SD) (SA)
Usmg_ Padlet can make group works more 0 6.1 427 519
organised.
Using Padlet can replace meeting minutes. 2.4 8.5 43.9 45.1

Padlet is a great online/ ICT tool to create
business portfolios (e.g. Attach BCM, keeping 1.2 2.4 46.3 50.0
receipts, customers feedback)

3.5 Padlet for remote discussion

Students were asked whether they still want to use Padlet for online discussion activities and create
portfolios if the internet connection is good. Twenty-seven respondents still wanted to use Padlet,
while only two rejected the usage of Padlet. However, 53 respondents were not sure whether to
use Padlet even the internet connection is good. Students were asked if they preferred to use other
online/ ICT tools instead of Padlet for group project-based assignments in the following question.
Thirty-six respondents still preferred to use Padlet for group assignments in future, but 41 opted
to use other online/ ICT tools.
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The following question, the open-ended question, asked 41 respondents why they did not favour
Padlet. From 41 statements given by the respondents, 12 stated their reasons for not choosing
Padlet. Most of the reasons that technical factors and the way Padlet was used for online discussion
activities. Since students were given the responsibility to plan their activities on Padlet as part of
students' independent learning, some might have issues communicating and engaging effectively
with their team members via Padlet. They mentioned Padlet "does not provide notification as other
tools, causing other team members to lose track of the project progress”, or their team members
did not "react instantly" to any matter they were asked for. Besides, some of them were
uncomfortable and not keen to participate in discussion activities using Padlet. In addition, a few
reported that they had a "slow internet connection”, and one of them was having a problem that
his/ her laptop "is not compatible™ with Padlet. Moreover, since all students subscribed to the free
account, they realised Padlet was not as convenient as other tools, often used for similar
functionalities. A free account would only allow each user to make three Padlet walls at any one
time.

It was also interesting to obtain feedback about other online/ ICT tools or media the participants
preferred when doing group assignments. Thirty-nine respondents have listed out online tools that
they preferred to use for remote discussion. The most favorite tool used to communicate and
engage was, WhatsApp (n=24); the other tools include Telegram (n=5); Microsoft Team (n=5);
Zoom (n=3); Discord (n=3), Google Meet (n=1) and Webex (n=1). WhatsApp was picked as the
most popular choice because it is the easiest to use and deemed "more convenient”. The Whatsapp
tool also does "not require more internet data”. Besides, it has many features such as video calls
which students can effectively get engaged by having a synchronous discussion, making a voice
call, texting, sharing documents, and being notified with notification alerts; hence "can get direct
responses from team members regarding group works".

In addition, to achieve their common goals in producing good business proposals and portfolio
reports as well as power-point presentations, the participants used several online collaboration
tools such as Google Docs (n=10), Google Drive (n=1), Google Slides (n=1) as well as a web
version of Microsoft Word (n=1). Students used these collaboration tools to enable their remote
teams to work on the same task synchronously and asynchronously. Google Docs, Google Slides,
and Microsoft Word's web version allowed team members to view, edit, work simultaneously, and
share those documents in Google Drive. One of the participants suggested using Sribblar, an online
whiteboard collaboration, as an alternative to Padlet. Another suggested using Quora and Reddit
to acquire knowledge and information from a crowd. These suggestions indicate an existing
tendency among participants to explore various tools to complement their learning activities.

3.6  Correlation analyses

The Spearmen’s coefficient correlation analysis of all the 15 Likert scale questions revealed the
rs= -1 at the 0,01 level (2 tailed). By usual standards, the relationship between these two variables
(SD+D) and (SA+A) of the Likert scale would be considered statistically significant. In other
words, the Correlation indicates a strong negative relationship between the two variables, which
as one variable increases, the other tends to decrease. In this case, the SA+A for one item is fitted
to coincide with SD+D for the same item.
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Pearson’s correlation coefficient analyses (Table 6) revealed that the number of participations
using Padlet and Business Model Canvas preparation is significantly correlated. Besides, the
Correlation between participation and financial preparation is also significantly correlated. The
other two correlations (idea validation and business portfolio) are not significantly correlated, due
to using other applications besides Padlet.

Table 6. Pearson correlation coefficient (rp?) for the relation of assignments with students’
participation using Padlet

Correlation
Assignment
rp? p
Idea validation -0.458 0.254
Business Model Canvas -0.954 0.000**
Financial 0.720 0.044*
Business portfolio 0.118 0.780

** Correlation is significant at the 0.01 level (2 tailed)
* Correlation is significant at the 0.05 level (2-tailed)

4 DISCUSSION

This study was conducted to examine students' perceptions in using Padlet as a digital educational
tool in the learning of the Foundation of Entrepreneurship course. The study is constructed to
understand the impact of usage among participants on their project-based learning. Results from
this study revealed that students' perceptions of Padlet were mostly positive despite some negative
responses.

In this study, students were required to put all their ideas and information related to their business
projects onto Padlet. They used Padlet as a “chat-board” which to allow them brainstorming ideas
and strategise their business plans. These online engagement activities have resulted in extensive
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resources for them to use on their business plans. Even though some students did give ideas and
information that may not be usable for their business plans, they managed to extract valuable
primary ideas and information deposited on their Padlet walls. It shows that students have acquired
decision-making skills, one of the critical skills for entrepreneurship (Shepherd et al., 2015). With
Padlet’s capability to support files in various formats and handle a considerable number of
resources, the participants agreed that Padlet has helped them become organised. They also
indicated that the use of Padlet had enhanced their soft skills (communication skills, teamworking
skills), which contribute toward future tasks and goals.

During the experimental study, participants were also required to share their Padlet walls with their
instructor. By doing this, they could receive direct feedback from their course instructor about their
class tasks and subsequently learn their mistakes and improve before submitting their work.
Therefore, Padlet can help in motivating the students to improve their work and learning. The
results of this study are synonymous with a study conducted by Rashid et al. (2019). They
discovered that the usage of Padlet enhanced students’ motivation, interaction and collaboration
when completing work. A study by Md Deni and Arifin (2019) also revealed that the students were
inspired and managed to produce ideas just by learning from examples given by their teacher.
Furthermore, some students probably visited the online marketing links of other groups, which
were shared onto Padlet, as they wanted to see how the other groups did their online marketing
strategies. It prompts students to have entrepreneurial curiosity (Jeraj & Maric, 2013), positively
driving them to improvise their marketing strategies.

Using Padlet in an entrepreneurship course can promote positive collaborative learning
experiences based on the students' responses. In other words, Padlet is a suitable online tool to be
used for any project-based learning activities. The analysis from the study aligns with Blumenfield
et al. (1991) who proposed that it is crucial to choose the right online tools that can improve
students' interest, contribute to various challenges, assist students to produce outcomes that
represent students' understanding and encourage students to interact positively with one another.
However, in this study, the students still preferred to use other online tools. It shows that positive
perceptions of Padlet did not indicate that Padlet is a valuable and friendly tool for independent
learning. It could be due to external factors related to the technical aspects and time restrictions
due to workload from other courses (Ng 2007, An et al., 2009; Md Deni & Zainal, 2017). Similar
external factors were also identified from this study, as participants reported having difficulty
assessing Padlet due to access disruptions, unstable internet connections, and the incompatibility
of Padlet when running on their laptops. The issues emerged on the Padlet walls; students who
experienced bad internet connections could not participate in the discussion activities using Padlet
compared to those with better, reliable internet access and laptops.

Consequently, these technical issues caused some participants to feel less motivated to use Padlet
for remote discussion. As a workaround, they have opted to use other tools that only require low
bandwidth, such as WhatsApp or Telegram, to engage with their team members. Those two social
messaging applications have the notification feature, which can instantly alert the team members
to respond with any matters regarding their projects. However, the shortage of these two chatting
applications is that students need to scroll down all chat conversations from top to bottom to
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retrieve specific information needed for their projects. Therefore, Padlet can be an alternative
application for them to keep information organised.

In this study, students were also allowed to use other online tools that they were comfortable with.
They used Google Docs, Google Drive, Google Slides, Google Meet, Zoom, Discord, Webex, and
Microsoft Word's Online version. The tools have some features that Padlet does not have. For
example, Google Docs is a tool that can facilitate collaboration by enabling students in various
locations to work concurrently but independently on the same artefact (OBroin & Raftery, 2011).
In this study, students used Google Docs to produce business proposals and portfolios. The
combination of all these online tools facilitated them to complete their assignments well. It
indicates that other suitable tools shall be used with Padlet to facilitate students’ project-based
learning, especially during this pandemic. Additionally, any user-friendly learning tools shall be
used together with reliable communication infrastructure (Huang et al., 2020).

This study also unearthed one student’s discomfort in using Padlet when asked to participate in
online discussions. Other studies reported the same phenomenon in which students felt
uncomfortable with the openness of the platform and hence developed reluctance to participate
and use Padlet (An et al., 2009; Murphy & Fotner, 2014; Ahmed et al., 2016). Besides, as all Padlet
activities were arranged as part of project-based learning, students who were not self-regulated and
lack autonomy had problems engaging with other team members. Therefore, some pedagogical
modifications are required to actively motivate students to participate and use Padlet for project-
based learning activities. For example, the level of participation by instructors shall be reasonable;
not too little, or not too many participations (Dennen, 2005; Murphy & Fotner, 2014). Another
way is by providing a scoring rubric for discussion to students during the introductory course
(Murphy & Fotner, 2014). To develop a good discussion rubric that can assess the quality of posts,
instructors shall include specific criteria such as students' reading materials, writing of ideas, and
overall engagement in discussion activities. By doing so, students will be motivated to participate
in the online discussions, as they will be driven to obtain a maximum point for posting as much as
possible in Padlet.

5 CONCLUSION

Padlet can be applied as a collaborative tool to facilitate project-based learning in the
Entrepreneurship course. However, it shall be used with other online tools to overcome technical
flaws because it depends on a good internet connection. Even though by only using a Padlet non-
paying basic plan, each student could only have three Padlet walls, this limitation could be solved
as few group members still have free walls. Besides, less face-to-face communication among the
instructor and students while using the Padlet could cause misunderstanding or receiving erroneous
information from both sides. In addition, to make students actively participate in the online
discussion, instructors shall design effective pedagogical strategies to support project-based
learning from online discussion.

The present study focused on using Padlet as a tool for remote learning during the Covid-19
pandemic. Remote learning is experimental, specifically in the teaching of contents and skills
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related to Entrepreneurship. The study investigated the maiden attempt to create learning spaces
virtually, and there are still many aspects about remote learning and the nature of Entrepreneurship
that need to be explored. Conducting virtual project-based learning has its own sets of challenges,
and educators should try to understand the integration of tools and taught content to make teaching
effective. Experimentation of various collaborative learning pedagogies should ensue to enable
educators to make better decisions about the approach and strategies that best fit their students and
the taught content.
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