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ABSTRACT

Unemployment among the Malaysian public universities’ graduates due to their
inability to communicate proficiently and accurately in English language with proper
pronunciation has been a concern among various parties. One possible method to
address such issue is to look at how these graduates learn and improve their
command of English language. Language learning strategies (LLS) is one of the
prominent variables that can affect their language learning process. With that in
view, this study investigated the LLSs used by the first year undergraduates in a
Malaysian public university. It also examined the relationship between language
learning strategies based on gender. The survey utilised the Strategy Inventory for
Language Learning (SILL) by Oxford (1990) on 535 male and 1173 female
respondents. Data obtained were analysed using descriptive statistics, t-test, One-
way ANOVA and chi-square test. Finding revealed that females employed more
strategies if compared to males. The research result also showed that metacognitive
strategies were highly employed by these undergraduates whereas affective
strategies were least used among them. Further ANOVA test revealed there was a
significant difference between the language learning strategies used by these
undergraduates. The implications of these findings to educators, scholars and
researchers were also discussed.

Keywords: language learning strategies, metacognitive strategies, affective
strategies

Introduction

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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In Malaysia, English is viewed as a second language (ESL). Second language learning
(L2) is a term that is used to explain the learning of all other languages in addition to
one’s mother tongue languages in various situations and for various purposes (Cook,
2001). Oxford (1990) also added that a second language has “social and
communicative functions within the community where it is learned” (p. 6). Blau and
Dayton (1992) revealed that Malaysia is considered as “ESL English-using societies”
(as cited in Green and Oxford, 1995, p. 268). This view was also recognised by Nunan
(1999), whereby the teaching and learning of English in Malaysia is commonly used
by the population at large (as cited in Kamalizad & Samuel, 2015, p. 3).

Currently, learning a second or foreign language is a crucial educational
matter in most of the schools throughout the world (Lavasani & Faryadres, 2011).
This is also further emphasised by Tan Sri Muhyiddin Yassin, the Deputy Prime
Minister and Education Minister, Malaysia, who announced on 2 September 2014
that there would be a new policy implemented soon, in which English language
would be a compulsory subject to pass in all the public universities (Lee, 2014).
Furthermore, according to Kho, Agiera, and Leong (2015), the issue of
unemployment among Malaysian graduates with excellent academic achievement
has come to the attention of Malaysian higher institutions. They also stated that
unemployment among Malaysian graduates is due to their inability to communicate
proficiently and accurately in English with proper pronunciation. This view was also
echoed by Kiram, Sulaiman, Swanto, and Din (2014), who stated that Malaysian
students encountered difficulties in mastering the English language, which later
affected their examination results. According to them, another scenario found
across Malaysian public universities was that the number of female learners
surpassed the number of male counterparts. Male learners generally used fewer LLS
for a given learning context compared to female learners who were likely to be more
strategic (Liyanage & Bartlett, 2012). The role of gender on LLS’s preferences
(Liyanage & Bartlett, 2012) and success in language acquisition and learning were
also highlighted (Michoniska-Stadnik, 2014). Nevertheless, the role of gender is still
“underestimated and neglected in research for a long period of time” (Michonska-
Stadnik, 2014, p. 122). Hence, this study examined language learning strategies
based on the population of learners as a whole and their differences based on
gender.

Literature Review

Language learning strategies is an important variable that can affect the
performance of the learners (O’Malley & Chamot, 1990; Oxford, 1989, 2003). Other
than that language learning strategies have been regarded as a crucial variable in
influencing academic achievement (Hakan, Aydin & Bulent, 2015) or language
proficiency (Fazeli, 2012; Kiram et al., 2014). Hakan et al. (2015) also stated that
language learning strategies have shifted to focus on the learners and the learning
process instead of focusing on the teacher and the teaching process. Such shifts
have led to the importance of conducting more studies to identify how learners
learn and the strategies employed by them to enhance and stretch their use of

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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language learning strategies beyond their comfortable zone in the process of
language learning. This shows that further studies on language learning strategies in
the area of second language learning are deemed crucial. Other than that, Hakan et
al. also highlighted the importance of language learning strategies for understanding
the language learning process and the development of skills in learning a second or
foreign language.

Language learning strategies are defined as “the steps taken by students to
enhance their own learning” (Oxford, 1990, p. 1). These strategies are considered as
the “tools for active, self-directed involvement” (Oxford, 1990, p. 1), which are
crucial to develop communicative competence. It is stated that using appropriate
language learning strategies will help to improve language proficiency and enhance
self-confidence (Oxford, 1990). The word “strategy” originates from the ancient
Greek term “strategia”, which meant “generalship or the art of war” (Oxford, 1990,
p. 7). She also stated that “tactics” is another related word to “strategy” that could
be used as tools to attain the success of strategies (Oxford, 1990, p. 7). These two
words were applied interchangeably because they indicate similar basic
characteristics, like “planning, competition, conscious manipulation and movement
toward a goal” (Oxford, 1990, p. 7). As such, Oxford (1990) defined strategy as the
plan, step or conscious action to achieve an objective. This strategy concept was
then transformed into “learning strategies”, which are defined as the operations
applied by the learners to assist them in “the acquisition, storage, retrieval and use
of information” (Oxford, 1990, p. 8). More specifically, these learning strategies are
specific actions employed by the learners to make the “learning easier, faster, more
enjoyable, more self-directed, more effective and more transferrable to new
situations” (Oxford, 1990, p. 8). Cohen (1998) also described learning strategies as
the processes that learners employ consciously to enhance the storage, retention,
recall and application of knowledge in the language learning process.

Oxford (1990) has classified strategies into direct strategies and indirect
strategies as shown in Figure 1. Direct strategies consist of memory strategies,
cognitive strategies and compensation strategies whereas indirect strategies
comprise metacognitive strategies, affective strategies and social strategies.

‘ Language learning strategies ‘

‘ Direct strategies ‘ Indirect strategies

z-h z-h

Note. MEM = memory, COG = cognitive, COM = compensation, MET =
metacognitive, AFF = affective, SOC = social

Figure 1. Strategy system according to Oxford (1990, p. 16)

Direct strategies require mental processing of the language. Memory
strategies are used to help learners store and retrieve new information. Some of

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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these memory strategies include grouping or using imagery. Cognitive strategies are
to help learners to understand and produce new language using various means.
These strategies include summarising or reasoning deductively. Compensation
strategies are applied in order to help learners to use the language regardless of
their big gaps in knowledge. These strategies include guessing or using synonyms.
On the hand, indirect strategies are classified as the strategies used to support and
manage language learning without being involved directly in the target language
(Oxford, 1990). Metacognitive strategies enable the learners to “control their own
emotion” and to “coordinate their learning” through “centering, arranging, planning
and evaluating” (Oxford, 1990, p. 135). Affective strategies will assist to regulate
“emotions, motivations and attitudes” (Oxford, 1990, p. 135) whereas social
strategies encourage the interaction of learners with others.

Among the factors that could affect language learning strategies, gender is
considered an important factor (Gu, 2002). This was also agreed by Zoghi, Kazemi,
and Kalani (2013), in which gender is a crucial affective factor that plays a specific
role in second language acquisition. Mcelhninny (2003) labelled gender as “the
social, cultural and psychological constructs” that are referring to the males and
females (as cited in Kayaoglu, 2012, p. 14). In this research, gender refers to the
male and female undergraduates. The term “gender” instead of “sex” is used in this
research because gender roles change based on the norms and expectations of the
society whereas sex relies on the “physiological, biological and anatomic features
that cannot change” (as cited in Kayaoglu, 2012, p. 14). Gender was originally used
as a term in linguistics and then in other social science areas (Kayaoglu, 2012). The
term gender denotes “masculine and feminine categories constructed in society”
(Sadidgi, as cited in Kayaoglu, 2012, p. 14). However, Chang (2004) stated that since
men and women do not only differ biologically, they are also brought up in various
ways with different social expectations (Aliakbari & Hayatzadeh, 2008).
Consequently, Chang (2004) added that “their behavioral differences were reflected
in academic aptitudes” (as cited in Aliakbari & Hayatzadeh, 2008, p. 77). Another
researcher, Rua (2006) confirmed that the interaction of neurological, cognitive,
affective, social and educational factors had contributed to girls’ achievement in
foreign language learning based on her review on various tests and studies (as cited
in Aliakbari & Hayatzadeh, 2008, p. 77).

Zoghi, Kazemi, and Kalani (2013) revealed that according to gender role
theory, “prevalent gender stereotypes are culturally shared expectations for gender
appropriate behaviors” (p. 1124). Eagly (1987) and Eagly and Karau (2002) also
stated that females and males would learn “the appropriate behaviors and attitudes
from the family and overall culture they grow up with and hence, non-physical
gender differences are a product of socialisation” (as cited in Zoghi et al., 2013, p.
1124). As for the biological point of view, basically females and males have different
cognitive ability and learning style (Zoghi et al., 2013). Such differences are caused
by the basic physiological differences and higher-level cortical functions differences
(Keefe, as cited in Zoghi et al., 2013). Regardless of whether gender differences are
basically culturally or biologically determined, educational research has showed that
students’ academic interests, needs and achievements are affected by gender
differences (Zoghi et al., 2013). The theorists of Second Language Acquisition (SLA)

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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(Boyle, 1987; Burstall, 1975; Ehrlich, 2001) agreed that female learners show
possible superiority in their second language learning process (as cited in Zoghi et
al., 2013, p. 1124).

Larsen-Freeman (2000) asserted that females excel males at the early stage
of first language acquisition (as cited in Yan, 2009, p. 109). Other than that, the
study on linguistics recently and with the “breakthrough of neurolinguistics
experiment” further revealed the significance of gender difference in language
acquisition (Liang, as cited in Yan, 2009, p. 109). Other than that, “effective
integration of spatial skills and linguistic cognition” indicated that females had more
advantage at the early stage of language acquisition (as cited in Yan, 2009, p. 109).
In other words, theoretically, females are more adept to learn a language or a
second language (as cited in Yan, 2009, p. 109). These researchers have also
indicated that research in language learning has acknowledged the role of society
and context besides the sex physiological of learners. With this definition and role of
gender, it is feasible to compare studies on the use of language learning strategies
across different sociocultural contexts.

Studies on the use of language learning strategies based on gender had
resulted in mixed conclusions (Ehrman & Oxford, 1990; El-Dib, 2004; Zarei & Beiza,
2013). Similarly, Gu (2002) indicated that the empirical studies on the influence of
gender and academic major on language learning strategies often had produced
inconsistent results. In addition, gender and language proficiency factors are among
the two factors that have not received enough attention as the effect of these two
factors will affect the use of language learning strategies (Salahshour, Sharifi, &
Salahshour, 2013). Fewer studies were conducted on male and female in terms of
their language learning (Yan, 2009). The focus of research on the role of gender on
the employment of learning strategies was still lacking (Ellis, as cited in Kayaoglu,
2012, p. 14). Based on those views, there is a still a need to examine further the
effect on gender of the use of language learning strategies.

Studies on the effect of gender on language learning strategies have also
shown inconsistent results. While some studies have revealed that female learners
employed more language learning strategies compared to their male counterparts
(Kiram et al., 2014; Yunus, Sulaiman, & Embi, 2013), others have indicated the
obverse (Abbasian, Khajavi, & Mardani, 2012; Aliakbari & Hayatzadeh, 2008;
Wharton, 2000). Previous studies have revealed that there were significant
differences on the use of strategies based on gender (Hakan et al., 2015; Kiram et
al.,, 2014; Liyanage & Bartlett, 2012; Tezcan & Deneme, 2015). For example, the
study by Tezcan and Deneme (2015) on young Turkish learners revealed that a
significant difference was found in the overall language learning strategies used by
the learners. This study also found that females employed more language learning
strategies compared to males. Another study by Hakan et al. (2015) among the
undergraduates revealed that there was a significant difference in only the
compensation strategies, which were used mostly by male undergraduates
compared to female undergraduates. However, a study by Kiram et al. (2014) on 56
pre-university students discovered that females employed more strategies
compared to males for all language learning strategies, except for the compensation
strategies, in which these strategies were more dominant among the males.

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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Nevertheless, further tests revealed that there were only significant differences in
the use of cognitive and social strategies based on gender. Liyanage and Bartlett’s
study (2012) among high school learners revealed that females had higher use of
metacognitive and cognitive strategies compared to male learners regardless of
their ethnicity. Results also showed that there were significant differences in the use
of overall strategies used. However, no significant difference was found on the use
of individual language learning strategies based on gender.

Other than significant difference found in the use of language learning
strategies based on gender, literature has also revealed contradictory findings that
showed the use of language learning strategies did not differ statistically based on
gender (Kashefian-Naeeini & Maarof, 2010; Kayaoglu, 2012; Nguyen & Godwyll,
2010). For example, Nguyen and Godwyll’s study (2010) revealed that there was no
significant difference on the use of language learning strategies based on gender
even though females had higher tendency to employ more language learning
strategies. Likewise, another study by Kashefian-Naeeini and Maarof (2010) also
found that there was no significant statistical difference in all the learning strategies
based on gender even though females were found to employ more of memory,
metacognitive and affective strategies among the undergraduates in Universiti
Kebangsaan Malaysia, Malaysia. In addition, Kayaoglu (2012) also provided the
support that there was no significant difference on the use of overall language
learning strategies among male and female science students in a Turkish university.
Nevertheless, Kayaoglu (2012) revealed that there was a significant difference with
respect to the effect of gender of the use of individual language learning strategies.
Since literature has revealed that the effect of gender has produced mixed findings,
it is therefore still crucial to investigate how this factor could affect language
learning strategies in various contexts. This concern has led to the investigation of
the language learning strategies among the first year undergraduates in respect to
the effect of gender in Universiti Malaysia Sarawak, a public university in Malaysia.

Research Objectives

This study aimed to identify the language learning strategies of first year
undergraduates in a public university, University Malaysia Sarawak, Malaysia. It also
aimed to investigate further whether there was a difference in the use of language
learning strategies based on gender. However, this paper would only report the
preferred language learning strategies of these respondents and whether there was
a difference in the choice of language learning strategies based on gender. The
following questions were addressed in this paper:
1. What are the language learning strategies employed by first year
undergraduates in a Malaysian public university?
2. Is there any difference in terms of language learning strategies based on
gender?

Method

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
Public University 6
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This study was part of a larger study on language learning strategies employed by
Malaysian undergraduates. In order to identify the English language learning
strategies of these first year undergraduates, the Strategy Inventory for Language
Learning (SILL) version 7 by Oxford (1990) was utilised. The overall reliability of SILL
in this study was high, with coefficients of Cronbach’s alpha of 0.926. Such finding
further supported the results of past studies, which indicated that SILL had shown a
high reliability in many studies (Oxford, 1996; Savas & Erol, 2015). Fahim and
Noormohammadi (2014) also supported that the SILL was the best-known strategy
scale and was widely employed due its high reliability and validity. Furthermore, the
internal consistency of SILL, within the range of .89 to .98, is reported in different
studies (Oxford & Burry-Stock, 1995).

This instrument was worded in two languages, which were the English
language and the national language of Malaysia, i.e. Bahasa Melayu. The instrument
had to be adapted to include both languages in order to cater to respondents with
low levels of English language proficiency. The questionnaire consisted of 50
guestions. These questions were used to identify the six language learning strategies
as categorised by Oxford (1990), namely memory strategies, cognitive strategies,
compensation strategies, metacognitive strategies, affective strategies and social
strategies The items in this instrument were measured using a five-point Likert scale
ranging from “always or almost always true of me” to “never or almost never true of
me”. The data were then analysed using Statistical Package for the Social Sciences
version 18 (SPSS 18).

Participants

The study was conducted on 1,708 first year undergraduates of a public university in
Malaysia. These students were briefed about the nature and purpose of this study
before they were asked to sign the participation consent form. Of the 1,708
undergraduates, 535 respondents were male whereas the remaining, 1,173
respondents were female.

Results

Quantitative findings from the questionnaire survey in Table 1 showed that first year
undergraduates most preferred metacognitive strategies (M = 3.42, SD = .71) in
learning the English language. This was followed by the use of social (M = 3.26, SD =
.72), cognitive (M = 3.21, SD = .59), compensation (M = 3.16, SD = .63), memory (M =
3.03, SD = .59) and affective (M = 2.97, SD = .64) strategies. All the mean scores of
language learning strategies ranged from 2.97 to 3.42 indicated that the
respondents “sometimes” used these strategies as classified by Oxford (1990).

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
Public University 7



Issues in Language Studies (Vol. 5 No. 2 - 2016)

Table 1
Overall language learning strategies used by first year undergraduates
Language Learning Strategies M SD Rank
Memory 3.03 .59 5
Direct Cognitive 3.21 .59 3
Compensation 3.16 .63 4
Metacognitive 3.42 71 1
Indirect Affective 2.97 .64 6
Social 3.26 72 2

Apart from that, memory, cognitive and compensation strategies were
categorised as direct strategies whereas metacognitive, affective and social
strategies were grouped as indirect strategies (Oxford, 1990). This study revealed
that the first-year undergraduates significantly employed more indirect strategies
(M =3.22, SD = .71) compared to the use of direct strategies (M = 3.14, SD = .61)
(t(10008) = 6.221, p < .05). This finding corroborates with the study by Tan and Kaur
(2015) on English learners at another Malaysian public university, namely Universiti
Sains Malaysia.

In order to obtain more in-depth information about preferences of language
learning strategies among the respondents, further statistical analysis was
conducted. One-way Analysis of Variance (ANOVA) was used to determine whether
there was significant difference among all the mean scores of six language learning
strategies, as shown in Table 2.

Table 2

One-way analysis of variance (ANOVA) for overall language learning strategies
Variation  SS df MS F p

Learning between 229.213 5 45.843 N

strategies within 4319.127 10242 422 108.707 000

The finding revealed that there was a significant difference on the use of
language learning strategies among the first-year undergraduates in learning English
(F(5,10242) = 108.707, p < .05) (Table 2). At a = .05, Tukey’s HSD tests showed that
mean score of metacognitive strategies has significant differences from all the other
language learning strategies. Mean score of social strategies was also significantly
different compared to other language learning strategies except cognitive strategies.
While the use of cognitive strategies showed that there were no significant
differences with social and compensation strategies, there were significant
differences for memory, metacognitive and affective learning strategies.
Compensation strategies have significant differences with all the other learning
strategies except cognitive strategies. Both memory and affective strategies did not
show any significant difference among them but shown significant differences with
other learning strategies. The statistical findings of Tukey’s HSD test about the
language learning strategies employed by respondents are shown in Figure 2.

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
Public University 8
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Cognitive

| Metacognitive | > | Social | > | Compensation | > | Memory/Affective

Note. “2>” means “higher mean score”

Figure 2. Significant order of language learning strategies

Based on Figure 2, metacognitive strategies were mostly preferred by the
respondents in learning English compared to other language learning strategies. It
was followed by social/cognitive, cognitive/compensation, and lastly
memory/affective strategies. Mean scores of social and cognitive or cognitive and
compensation did not have any significant differences. Likewise, there was also no
significant difference between the employment of memory and affective strategies.

Table 3
Language learning strategies used by first year undergraduates based on gender
Male Female
Learning strategies (n =535) (n=1173) t df p
M SD M SD
Memory 2.95 .61 3.07 .58 -3.809* 1706 .000
Direct Cognitive 3.16 .62 3.23 .58 -2.312* 975 .021
Compensation 3.18 .64 3.16 .63 .512 1706 .603
Metacognitive 3.33 .75 3.46 .69 -3.464* 960 .001
Indirect  Affective 2.87 .65 3.01 .62 -4.397* 1706 .000
Social 3.22 73 3.28 71 -1.700 1706 .089
Total 3.12 .51 3.20 .46 -3.444* 1706 .001

Table 3 showed that male significantly used less strategies (M = 3.12, SD =
.51) compared to female undergraduates (M = 3.20, SD = .46) in learning English
language (t(1706) = -3.444, p < .05). Both males and females were “medium users”
for all language learning strategies as their scores were between 2.5 and 3.4 based
on the classification by Oxford (1990), except for metacognitive strategies which was
“highly used” by females. Independent samples t-tests also revealed that male
respondents significantly employed less direct strategies (M = 3.10, SD = .51)
compared to female respondents (M = 3.15, SD = .48) (t(1706) = -2.265, p < .05).
Likewise, males significantly used less indirect strategies (M = 3.14, SD = .60)
compared to females (M = 3.25, SD = .56) (t(1706) = -3.830, p < .05). In addition, no
significant difference was found between direct and indirect strategies used by
males (t(3130) = -1.795, p > .05). However, female respondents significantly
employed more indirect than direct strategies in learning English (t(6882) = 6.368, p
<.05).

While learning English language, male undergraduates most preferred
metacognitive strategies (M = 3.33, SD = .75). This was followed by social (M = 3.22,
SD =.73), compensation (M = 3.18, SD = .64), cognitive (M = 3.16, SD = .62), memory

Gender-based Differences in Language Learning Strategies Among Undergraduates in a Malaysian
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(M = 295, SD = .61) and affective strategies (M = 2.87, SD = .65). Female
undergraduates also employed metacognitive (M = 3.46, SD = .69) and social
strategies (M = 3.28, SD = .71) the most similar male undergraduates. This was
followed by cognitive (M = 3.23, SD = .58), compensation (M = 3.16, SD = .63),
memory (M = 3.07, SD = .58) and affective strategies (M = 3.01, SD = .62). Affective
followed by memory strategies were the least preferred for both male and female
first year undergraduates. Female undergraduates significantly preferred to use
memory, cognitive, metacognitive and affective strategies compared to male
undergraduates in learning English language. However, there were no significant
differences for compensation and social strategies employed by those male and
female undergraduates.

Discussion

Based on the quantitative findings, metacognitive strategies were the most
employed strategies by the first year undergraduates in learning English as a second
language. This finding is consistent with findings of other empirical studies (Aliakbari
& Hayatzadeh, 2008; Platsidou & Sipitanou, 2015; Tan & Kaur, 2015). It appears that
even though these studies were carried out on different levels of learners, like
university students (Aliakbari & Hayatzadeh, 2008; Tan & Kaur, 2015), primary or
secondary school students (Platsidou & Sipitanou, 2015), the results still showed
that these learners employed mainly metacognitive strategies. In other words, the
learners have recognised the importance of metacognitive strategies in their
language learning strategies despite their education levels ranging from primary to
tertiary education. Such preference for the use of metacognitive strategies might
relate to the Malaysian education system, which is examination oriented. Due to the
learners’ aims to excel in the examinations, learners are indirectly prompted to plan,
organise and monitor their English language learning process. Such necessity to use
metacognitive strategies to enhance their English language proficiency is even more
demanding at tertiary level as most universities courses are delivered and assessed
in the English language. Such situation has motivated these university learners to
intensify their effort to improve their command of the English language. As reported
in most studies, these undergraduates will plan, monitor and evaluate their own
language learning process for better academic performance. Daghistani’s (2015)
concept of metacognitive thinking skills as “mental actions” employed by an
individual to “organise, monitor, guide and control” his or her thinking (p. 103) was
similar to the definition of metacognitive strategies by Oxford (1990). Daghistani
(2015) also revealed that the use of metacognitive thinking was a “strong indicator
of possessing abilities, skills that develop with age” (p. 108). The results on
metacognitive strategies being the most preferred language learning strategies
revealed that these undergraduates were aware of the importance to monitor, plan
and control their own learning as these strategies provide the necessary support for
them to be more independent and successful in the language learning process,
especially in higher institutions contexts. Metacognitive strategies are viewed as the
more powerful strategies in assisting the learners to be more self-regulated in the
learning process. Other than that, according to Hashim and Sahil (1994), university
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students are more prompted to monitor and evaluate their own language learning in
order to obtain good grades. Such use of metacognitive strategies can be related to
their motivation to learn the English language in order to have better academic
achievement. Such view is also in accordance with Thang, Ting, and Jaafar’s views
(2011), in which Malaysian students had higher tendency for instrumental
motivation (as cited in Domakani, Roohani, & Akbari, 2012, p. 134). However, there
were studies showing that other language learning strategies were highly preferred
by learners. For example, the study by Subramaniam and Palanisamy (2014)
revealed that compensation strategies were mostly used by learners in private
secondary schools in Malaysia. These students had to resort to compensation
strategies due their grammar and vocabulary deficiencies. This clearly showed that
learners’ choice of language learning strategies could also be affected by their
command of the English language.

This study has shown that male and female undergraduates had higher
preferences for metacognitive strategies and social strategies, similar to the finding
by Kiram et al. (2014). This could be due to the fact that both studies were located in
the same context and learners are indirectly assumed to show similar influence in
learning English by their society despite of their sex biological aspect.

In this study, female undergraduates were also found to employ more
strategies compared to male undergraduates. Female undergraduates also
significantly employed more of direct and indirect strategies compared to male
undergraduates. Both findings confirmed the fact that females were more superior
in the use of language learning strategies if compared to males as reported by most
other researchers (Liyanage & Bartlett, 2012; Platsidou & Sipitanou 2015). This could
be related to the nature and personality of females, in that they are more motivated
to explore different language learning ways to improve their language learning
process compared to males. This was further supported by Platsidou and Sipitanou
(2015), whereby females were found to outperform boys in self-reported scores of
different “abilities, skills and personal characteristics” (p. 91). Chambers’ (2003) and
Tannen’s (1991) contention, in which females exhibited greater enthusiasm and
determination in learning for achieving social equality through education and
overcoming centuries of male oppression could properly explained why females
used more strategies than males (as cited in Liyanage & Bartlett, 2012, p. 247).
Lépez Rua (2006) also agreed that girls’ achievement in foreign language learning is
enhanced by the interaction of neurological, cognitive, affective, social and
educational factors. He added that girls’ individual differences that comprised their
interests and abilities and the social conditions could also encourage them to use
strategies more frequently. On the other hand, this study contradicts the results of
studies where males employed more language learning strategies (Aliakbari &
Hayatzadeh, 2008; Subramaniam & Palanisamy, 2014; Zarei & Beiza, 2013). For
example, Zarei and Beiza (2013) reported that males scored significantly higher than
females in all language learning strategies, except for social strategies, in which both
gender equally employed these strategies. Differences in findings could be due to
other factors that could be interrelated with gender like context and the language
proficiency of the learners since there were English majors.
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Besides that, the present study also showed that there was a statistically
significant difference (t(1706) = -3.444, p < .05) in terms of all the other language
learning strategies except for compensation and social strategies employed by the
undergraduates based on gender. Such findings concurred with the results of other
researchers (Ehrman & Oxford, 1989; El-Dib, 2004; Hashemi, 2011; Khodae
Balestane, Hashemnezhad, & Javidi, 2013). However, in other studies, it also
revealed that gender did not have any effect on the use of language learning
strategies (Abbasian et al.,, 2012; Aliakbari & Hayatzadeh, 2008; Subramaniam &
Palanisamy, 2014). For example, Aliakbari and Hayatzadeh’s study (2008) revealed
that there was no significant difference on the use of all the language learning
strategies because their respondents were from the same major of studies. On the
other hand, Subramaniam and Palanisamy’s (2014) research indicated such finding
could be possibly be related to the small and unbalanced respondents’ sample sizes.
In other words, whether gender could significantly affect the use of language
learning strategies might possibly be determined by other factors, besides gender.

Conclusion

In conclusion, language learning strategies appear to be an important variable that
could determine the success of language learners as pointed out by different
researchers and scholars (Kashefian-Naeeini & Maarof, 2010). Since this study
showed that the most preferred strategies by first year undergraduates in a
Malaysian public university were metacognitive strategies, reinforcing the use of
metacognitive strategies will lead the learners to a more independent and self-
directed language learning process as they will try to explore, plan, manage and
evaluate their own learning. However, since this study did not identify the specific
metacognitive strategies preferred by learners, future research should investigate
this aspect. When the learners possess the ability to diversify and manage their
language learning strategies appropriately in learning English language, indirectly
they are able to increase their language proficiency.

Other than that, learners should also be exposed to various types of
language learning strategies in order for them to stretch their use of language
learning strategies based on different language learning contexts and tasks. Applying
language learning strategies in an appropriate and a flexible way will ensure a more
successful language learning process. This was also agreed by Fazeli (2012), who
mentioned that teaching appropriate language learning strategies to these learners
empowers them to manage their own learning process. If learners are able to take
control of their language learning process using appropriate strategies based on
various contexts and tasks given, besides the preferred metacognitive strategies,
this indirectly leads the learners to have a better command of English language
proficiency, which gives them an added advantage when looking for employment
upon graduation.

Besides that, since this study revealed that female surpassed male learners
in using more language learning strategies and females significantly employed more
indirect strategies and direct strategies, multiple research methods and data
collection, like interviews, observation and so on could be employed to identify why
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these phenomena occur. Other than that, since past studies also revealed that males
or females applied strategies differently, it is suggested that future studies should
investigate the specific language learning strategies employed by male and female
learners using various language activities and contexts because as of up to date,
most studies have only reported on the differences of the overall language learning
strategies used based on gender. More studies are also recommended to be carried
out in various contexts and cultures as gender might interact with other factors in
the use of language learning strategies.

Other than that, this study also found that there was a significant difference
in the use of language learning strategies based on gender for all the language
learning strategies, except for compensation and social strategies. However, further
tests indicated significant differences were found in the use of memory, cognitive,
metacognitive, and affective strategies. However, compensation and social
strategies did not show any significant difference based on gender. Besides that,
since females were found to significantly employ more indirect and direct strategies
than males, future planning in curricula and activities implemented in class might
consider how these indirect and direct strategies could be implemented effectively
based on gender. Nevertheless, the results on the influence of gender should be
taken with precaution as other factors especially the sociocultural contexts of
learners, including their upbringing and exposures to various language learning
environments and resources could also contribute to these significant differences.
Hence, it cannot be denied that factors other than gender could also create
differences in the use of language learning strategies since language learning
process has shifted to focus on the learners rather than the teacher. Further
measures or instruments used should also be proposed by the language researchers
in order to determine the specific language learning strategies that could affect the
language learning strategies through quantitative and qualitative research methods.
The use of qualitative methods like think aloud protocol, observations, learning
journal besides self-reported survey instruments, might be able to provide a rich
data that could benefit the teaching and learning process even more.
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MANDARIN LANGUAGE LEARNING ANXIETY AMONG NON-CHINESE LEARNERS:
A CASE OF UNIVERSITI TEKNOLOGI MARA

ABSTRACT

Learning Mandarin as a foreign language or third language can be very difficult for
non-Chinese learners. In the process of learning Mandarin, non-Chinese learners may
experience certain level of foreign language anxiety. The objectives of this study are
to investigate Mandarin language anxiety level and its associated factors among
non-Chinese learners. This study involved 221 non-Chinese learners who enrolled in
Introductory Mandarin Language in Universiti Teknologi MARA (UiTM), Sarawak. The
instrument for this study included the Foreign Language Classroom Anxiety Scale
(FLCAS) developed by Horwitz, Horwitz and Cope (1986). The collected data were
analysed using Statistical package for Social Science (SPSS) 22. The results of the
study indicated that most of the non-Chinese learners experienced a moderate level
of anxiety while learning Mandarin. The main factor that contributed to their
language anxiety was communication apprehension, followed by fear of negative
evaluation and test anxiety.

Keywords: Chinese language, learning anxiety, non-Chinese learner, factor
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ABSTRAK

Kepentingan penguasaan Bahasa Inggeris tidak dapat dipertikaikan walaupun
Bahasa Melayu menjadi bahasa kebangsaan di Malaysia. Bahasa global ini digunakan
dengan meluas dan perlu dikuasai terutama golongan pelajar yang akan meneroka
bidang ilmu dalam bidang pendidikan, seterusnya diaplikasi dalam dunia pekerjaan.
Sekalipun Pengajaran Pembelajaran Matematik dan Sains (PPSMI) tidak lagi
digunakan, proses menimba ilmu di universiti terutamanya memerlukan pelajar
mempunyai penguasaan Bahasa Inggeris yang baik. Kajian ini mengenal pasti tahap
penguasaan bahasa Inggeris dalam kalangan pelajar Tahun satu dari pelbagai fakulti
di Universiti Kebangsaan Malaysia, seterusnya mengkaji adakah tahap penggunaan
bahasa Inggeris seharian mempengaruhi penguasaan para pelajar terhadap bahasa
tersebut. Kajian ini merumuskan bahawa penguasaan Bahasa Inggeris bagi pelajar
Tahun satu di Universiti Kebangsaan Malaysia masih berada pada tahap sederhana
dengan purata band MUET adalah band 2. Walaupun kebanyakan pelajar tidak
dapat menguasai kemahiran berkomunikasi dari segi lisan dan bertulis dalam bahasa
Inggeris, tetapi mereka tidak menghadapi masalah untuk membuat rujukan,
mendapat arahan dan mengendalikan peralatan yang menggunakan arahan dalam
bahasa Inggeris, menikmati hiburan seperti filem, permainan atas talian, menonton
drama dan sebagainya. Mereka sering merujuk kamus dan bersikap positif untuk
meningkatkan kemahiran berkenaan serta bersedia mengikuti kursus-kursus
berkaitan sekiranya diberi peluang.

Kata kunci: penguasaan Bahasa Inggeris, band MUET, bahasa komunikasi, bahasa
Inggeris
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THE COMMAND OF THE ENGLISH LANGUAGE AMONG
FIRST-YEAR UNDERGRADUATE STUDENTS IN UKM

ABSTRACT

The command of the English language is undoubtedly important in Malaysia, even
though Malay language is the country’s national language. English, as a global
language, is used extensively and thus, need to be mastered, especially by students
who are in the quest for knowledge and consequently, will be utilizing English in their
working environment. Even though the Teaching and Learning of Mathematics and
Science in English (PPSMI) policy is no longer in practiced, the learning process in
universities requires undergraduate students to have a good proficiency in the
English language. This study ains to identify the level of command in English among
first year undergraduate students from various faculties in Universiti Kebangsaan
Malaysia, and examines whether the students’ daily usage of English have an effect
on their overall command of it. This study shows that the level of command in
English for first-year students in Universiti Kebangsaan Malaysia is still at the
average level, with the MUET band 2. While a majority of students do not have the
mastery of communicating verbally and writing in English, they do not seem to have
difficulties to make references, receive orders, and use operating tools which have
instructions in English, and enjoy entertainment such as films, online games and
dramas. They would frequently turn to the dictionary and adopt positive attitudes in
order to increase their expertise and grasp of English, and are also ready to enrol in
courses if given the opportunity .

Keywords: command of English, MUET band, language of communication, English
language, proficiency in English

Pengenalan

Bahasa Inggeris bukan sahaja bahasa ekonomi antarabangsa, malah menjadi bahasa
teknologi bagi membolehkan negara menjadi lebih kompetitif dan berdaya saing
terutama dalam era dunia tanpa sempadan yang membentuk persekitaran lebih
liberal dalam penggunaan perkhidmatan dan sumber (Yahaya, Hashim, & Che
Shariff, 2008; Yahaya, Mohd Noor, Mokhtar, Mohd Rawian, Othman, & Jusoff,
2009). Keperluan terhadap penguasaan bahasa Inggeris semakin mendesak dalam
era globalisasi sehingga Perancis, China, Jepun dan negara-negara lain yang sebelum
ini amat tertutup dengan bahasa ini mula mengambil langkah mempelajarinya.
Dalam konteks dunia pendidikan pula, seseorang pelajar perlu menguasai bahasa
Inggeris untuk memahami bahan-bahan bacaan dalam bahasa Inggeris yang lebih
banyak dan mudah diperolehi. Bahasa Inggeris telah menjadi perantara dalam
interaksi dalam kalangan penduduk dunia, termasuk mendapatkan pelbagai bahan
bacaan, rujukan dan pengajaran pembelajaran ilmiah bermutu tinggi yang boleh
didapati dengan meluas secara dalam talian. Rujukan ilmiah sebegini terdiri daripada
99% diterbitkan dalam Bahasa Inggeris dan memerlukan penguasaan serta tahap
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pemahaman bahasa yang baik, selain kemampuan para pelajar itu menguasai teknik
mencari maklumat itu sendiri. Situasi ini mendorong kerajaan melaksanakan dasar
yang mahu pelajar menguasai Bahasa Inggeris. Kajian awal dilakukan Kementerian
Pengajian Tinggi di semua Institusi Pengajian Tinggi Awam mendapati bahawa tahap
penguasaan Bahasa Inggeris dalam kalangan pelajar kurang memuaskan dengan
29.2% daripada 120,000 responden berada pada band 1 dan band 2. Tahap ini
merupakan tahap terendah dalam standard yang ditetapkan oleh Malaysian
Universiti English Test (MUET) (Bernama, 22 Januari 2007).

Kesedaran tentang pentingnya penguasaan Bahasa Inggeris dalam kalangan
pelajar Malaysia telah lama disedari, mendorong Kementerian Pendidikan
melaksanakan Pengajaran Pembelajaran Sains dan Matematik dalam Bahasa Inggeris
(PPSMI) secara berperingkat bagi pelajar Tahun 1, Tingkatan 1 dan Tingkatan 6
Bawah. Soalan peperiksaan menggunakan dwibahasa telah diperkenalkan, manakala
penggunaan Bahasa Inggeris sepenuhnya di dalam peperiksaan Sains dan Matematik
bermula pada tahun 2008 bagi peperiksaan Ujian Penilaian Sekolah Rendah (UPSR)
dan 2007 bagi Sijil Pelajaran Malaysia (SPM). Pada tahun 2006, pelajar tingkatan 4
aliran teknikal di Sekolah Menengah Teknik pula telah menggunakan Bahasa Inggeris
dalam pembelajaran mereka melibatkan kursus Pengajian Kejuruteraan awam,
Elektrik dan Jentera serta Lukisan Kejuruteraan. Namun begitu, pada 2009, PPSMI
telah dibubarkan dan diperkenalkan dasar “Memartabatkan Bahasa Malaysia dan
memperkukuhkan Bahasa Inggeris”.

Menurut Ismail (2012), para majikan menjangkakan graduan dalam pasaran
pekerjaan mempunyai kemahiran insaniah (soft skills) seperti kemahiran
komunikasi, penguasaan bahasa Inggeris, pengetahuan am dan semasa, kebolehan
untuk melayan pelanggan, dan sebagainya. Penguasaan Bahasa Inggeris yang lemah
merupakan antara lima faktor utama yang mempengaruhi kesukaran graduan
mendapatkan pekerjaan. Ini disokong dengan kajian dilakukan Abdullah (2007) yang
mendapati 33.3% pengangguran dalam kalangan graduan berpunca daripada
penguasaan Bahasa Inggeris yang lemah. Menurut Kementerian Sumber Manusia
terdapat seramai 20,217 orang siswazah yang menganggur di negara ini,
merangkumi siswazah lulusan dalam dan luar negara (The Star, 2006a), antaranya
berpunca daripada penguasaan bahasa Inggeris yang lemah dan tidak memahami
keperluan majikan serta pekerjaan yang ditawarkan. Ini menyebabkan mereka tidak
layak diterima berkerja walaupun terdapat banyak kekosongan sehingga
Kementerian Sumber Manusia melaksanakan Program Latihan Siswazah
Menganggur bagi membantu menangani isu pengangguran dalam kalangan siswazah
(Berita Harian, 2005; The Sun Daily, 2006). Program ini merupakan langkah jangka
pendek bagi mengatasi masalah pengangguran dalam kalangan siswazah dengan
menawarkan kursus-kursus bahasa Inggeris, pembangunan siswazah dan persijilan
professional dalam Linux, Microsoft dan aplikasi Cisco melibatkan perbelanjaan
melebihi RM150 juta (sehingga 2004) (Maniam & Liong, 2007; The Star, 2006b).

Penguasaan pelajar di dalam Bahasa Inggeris memberikan mereka kelebihan
untuk menerokai pelbagai ilmu, melakukan rujukan dan membuat penyelidikan,
seterusnya diaplikasikan apabila memasuki dunia pekerjaan. Pelajar yang menguasai
sekurang-kurangnya dua bahasa mempunyai banyak kelebihan berbanding pelajar
yang menguasai satu bahasa sahaja. Mereka mampu menguasai bahan rujukan,
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mendapat lebih banyak info terkini dengan cepat, berkeyakinan mengemukakan
hujah dan berdebat, seterusnya mampu berkomunikasi dengan yakin dan selesa dari
segi penggunaan perbendaharaan kata, ejaan dan tatabahasa yang betul (Bochner,
1996). Ini secara langsung memperkukuhkan kemahiran membaca, mendengar,
menulis dan bertutur yang menjadi kemahiran asas perlu dikuasai pelajar (Selamat,
2000).

Tujuan Kajian

Kajian ini mengenal pasti tahap penguasaan bahasa Inggeris dalam kalangan pelajar
tahun satu di Universiti Kebangsaan Malaysia, seterusnya meneliti bagaimana tahap
penggunaan bahasa Inggeris seharian mempengaruhi penguasaan terhadap bahasa
tersebut.

Persoalan Kajian

Kajian ini dijalankan untuk mengkaji tahap penguasaan bahasa Inggeris dalam
kalangan pelajar Tahun satu di Universiti Kebangsaan Malaysia, sama ada para
pelajar tersebut menguasai sepenuhnya bahasa kedua ini. Kajian ini juga turut
meneliti sama ada tahap penggunaan bahasa Inggeris mempengaruhi penguasaan
pelajar terhadap bahasa tersebut. Kajian ini dilakukan terhadap kumpulan pelajar
tahun satu Universiti Kebangsaan Malaysia, Bangi yang terdiri daripada pelbagai
fakulti. Responden dipilih secara rawak. Kajian berkaitan penggunaan dan
penguasaan Bahasa Inggeris ditekankan kepada aspek kemahiran membaca,
bertutur, menulis dan mendengar melibatkan 90 responden yang terdiri daripada 67
orang pelajar perempuan dan 23 orang pelajar lelaki.

Kaedah Kajian

Selain melakukan resensi kepustakaan, kajian ini menggunakan borang soalselidik
sebagai kaedah mendapatkan instrumen kajian. Menurut Konting (2000), soal selidik
lebih praktikal dan berkesan digunakan kerana penggunaannya dapat meningkatkan
ketepatan dan kebenaran gerak balas yang diberikan oleh sampel, serta tidak
dipengaruhi oleh gerak laku penyelidik. Responden bebas menyatakan pendapat
sendiri semasa menjawab setiap item yang diberikan. Salah satu kebaikan soal
selidik adalah ianya menjamin kerahsiaan dan ini akan dapat mencungkil maklumat
yang tepat dari responden (Ary, Jacob, & Razarieh, 1990).

Borang soalselidik diedarkan kepada pelajar tahun satu secara rawak di
beberapa buah kolej kediaman. Segala maklumat yang diterima ditafsirkan secara
kuantitatif. Borang soal selidik mengandungi soalan yang dibahagi kepada dua
bahagian iaitu Bahagian A dan Bahagian B. Bahagian A lebih menjurus kepada soalan
berkaitan demografi termasuk keputusan Band MUET. MUET merupakan singkatan
kepada Malaysian University English Test. Ujian ini wajib diambil oleh semua
mahasiswa yang melanjutkan pelajaran ke universiti bagi menguji tahap
pengguasaan Bahasa Inggeris pelajar. Bahagian B pula mengandungi soalan
berkaitan tahap penguasaan Bahasa Inggeris dan faktor-faktor yang menjurus
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kepada kemahiran tersebut. Bahagian ini terbahagi kepada dua aspek, iaitu,
pertama: penggunaan bahasa Inggeris dalam pembelajaran meliputi kemahiran
lisan, bertulis dan mendengar, dan kedua: kekerapan penggunaan bahasa Inggeris
dalam kehidupan seharian.

Kajian Lepas

Penguasaan bahasa Menurut Persatuan TESOL yang dipetik Kamarudin, Sidek, Abdul
Majid, Ibrahim, Mohamad Sharif, dan Mohamed (2008) ditakrifkan sebagai tahap
penguasaan seseorang individu menggunakan bahasa dalam komunikasi lisan dan
bertulis. Abdul Latif dan Abu Hanifah (2010) mengkaji tahap penguasaan dan
penggunaan Bahasa Inggeris dalam kalangan pelajar PKPG di Fakulti Pendidikan
Universiti Teknologi Malaysia mendapati bahawa penguasaan Bahasa Inggeris
dikalangan pelajar tahun 4 program Sarjana Muda Teknologi serta Pendidikan
(Kemahiran Hidup) berada pada tahap sederhana. Kebanyakan pelajar masih tidak
dapat memahami pengajaran, tidak dapat menguasai kemahiran berkomunikasi
secara lisan dan bertulis, tidak menguasai pengetahuan dalam mata pelajaran yang
diajar dalam bahasa Inggeris dan kurang penguasaan bahasa tersebut di dalam
kelas. Kajian ini juga mendapati bahawa tahap penguasaan bahasa Inggeris yang
rendah itu berlaku kerana penggunaan bahasa Inggeris dalam kalangan pelajar itu
sendiri berada pada tahap yang rendah. Sebilangan besar responden kajian didapati
hampir tidak pernah menggunakan bahasa Inggeris dalam kehidupan seharian
mereka dari sama ada untuk komunikasi secara lisan atau ketika membuat rujukan.
Dapatan ini sama seperti diperolehi dalam kajian Maniam dan Liong (2007) iaitu
pencapaian pelajar dalam peperiksaan semakin morosot terutama di sekolah
menengah harian bandar dan sekolah menengah harian luar bandar. Malah kajian
dilakukan Haron, Gapor, Masran, lbrahim, dan Mohamed Nor (2008) juga mendapati
bahawa dasar menggunakan Bahasa Inggeris untuk mengajar Matematik dan Sains
telah gagal untuk meningkatkan pembelajaran dan prestasi Matematik dan Sains
pelajar, terutama pelajar Melayu/Bumiputera.

Abdul Halim, Hidzir, Woon, dan Marriappen (2011) dalam kajiannya
mengenal pasti persepsi, penerimaan, dan kecenderungan pelajar mengaplikasikan
penggunaan Bahasa Inggeris sebagai bahasa pengantar dalam Peperiksaan Akhir sesi
Disember 2010 dalam kalangan pelajar diploma Akauntan mendapati bahawa
kebanyakan pelajar kurang bersetuju Bahasa Inggeris digunakan dalam peperiksaan
akhir dan menjadi bahasa pengantar dalam peperiksaan termasuk golongan pelajar
yang mempunyai CGPA 3.5 ke atas. Dapatan Kajian ini memberi gambaran bahawa
berlaku krisis keyakinan pelajar untuk menjawab soalan peperiksaan dalam Bahasa
Inggeris, iaitu selari dengan ketidakbolehan mereka untuk menulis dalam Bahasa
Inggeris mengikut tatabahasa yang betul. Hal yang sama diperolehi dalam kajian Abu
Bakar dan Abang Madni (2010), iaitu faktor sikap, rakan sebaya, dan ibu bapa
mempengaruhi penguasaan bahasa Inggeris pelajar-pelajar tetapi faktor ini berlaku
pada tahap yang sederhana.

Pada umumnya, Bahasa Inggeris kurang digunakan dalam aktiviti seharian
pelajar. Mereka beranggapan bahawa bahasa Inggeris hanya menjadi syarat untuk
lulus dalam mata pelajaran yang diambil. Ini menyebabkan kemampuan menguasai
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bahasa antarabangsa ini dengan baik sangat terhad. Mereka juga didapati kurang
berkomunikasi menggunakan bahasa Inggeris bersama rakan sebaya semasa
membuat tugasan berkumpulan dan dalam kehidupan seharian yang turut
menyumbang kepada penguasaan bahasa Inggeris yang sederhana (Zainudin &
Dayang Rozina, 2010). Menurut Carhill (2008), tahap penguasaan bahasa Inggeris
individu dipengaruhi oleh kekerapan penggunaan dalam kehidupan seharian
berbanding menggunakan bahasa tersebut hanya semasa proses pembelajaran
sahaja. Dapatan kajian ini juga sejajar dengan pendapat Klein (1986), Abdul Halim et
al. (2011) dan Abu Bakar dan Abang Madni (2010). Abdul Halim et al. (2011)
mencadangkan agar penggunaan istilah-istilah teknikal di dalam Bahasa Inggeris
ditingkatkan dalam bidang selain mengadakan program ‘Mentoring’ antara pelajar
yang bagus dan pelajar yang lemah sebagai salah satu usaha untuk meningkatkan
penguasaan Bahasa Inggeris di dalam kalangan pelajar.

Ketidakupayaan pelajar menguasai bahasa Inggeris menimbulkan kesan
jangka panjang yang perlu ditangani dengan bijak. Menggunakan Bahasa Inggeris
sebagai bahasa perantaraan dalam pengajaran dan pembelajaran tidak
menyelesaikan masalah ini untuk jangka masa pendek kerana turut melibatkan
kemerosotan pencapaian pelajar dalam subjek yang lain pula. Kajian dilakukan
Mohamed (2008) mendapati bahawa kebanyakan pelajar UTM mempunyai band
MUET (Malaysian University English Test) yang lemah (Band 3 dan ke bawah)
menyebabkan wujud pelbagai dilema dan masalah apabila pengajaran dan
pembelajaran menggunakan bahasa Inggeris. Banyak kajian dilakukan tentang tahap
penguasaan bahasa Inggeris yang lemah dalam kalangan pelajar, contohnya
pengajaran dan pembelajaran Sains dan Matematik dalam Bahasa Inggeris (PPSMI)
lebih memberi impak yang berganda terhadap pencapaian pelajar yang sederhana
dan lemah dalam akademik berbanding pelajar cemerlang (Abedi, Lord, & Plummer,
1995; Cocking & Chipman, 1998; Madison, 1990). Kajian Ishak dan Mohamed (2010)
turut mengesan pelaksanaan polisi ini terhadap pelajar beberapa buah fakulti di
UTM Skudai yang diambil secara rawak. Kajian ini mendapati bahawa tahap
kesediaan, minat dan keyakinan pelajar UITM terhadap PPSMI berada pada aras
yang sederhana dan kurang memuaskan. Walau bagaimanapun, majoriti pelajar
didapati positif dan bersetuju dengan perlaksanaan polisi terbabit dan menyatakan
bahawa ia penting bagi penguasaan bahasa Inggeris, kerjaya dan masa hadapan
mereka.

Pelajar universiti menyedari tentang kepentingan penguasaan Bahasa
Inggeris pada zaman ini. Mereka juga tahu bahawa penguasaan bahasa
antarabangsa itu menjadi salah satu komponen penting yang dinilai semasa
memohon pekerjaan, malah, banyak kes pengangguran berlaku kerana kegagalan
calon untuk berkomunikasi dengan baik dalam Bahasa Inggeris. Kajian Abdullah
(2007) mendapati 33.3% pengangguran di kalangan graduan adalah disebabkan
kelemahan dalam penguasaan Bahasa Inggeris. Tiga buah Kementerian dan Jabatan
kerajaan (Kementerian Pengajian Tinggi, Kementerian Sumber Manusia dan Majlis
Tindakan Ekonomi Negara) telah membuka pendaftaran secara dalam talian (online)
kepada graduan bagi mengesan kadar pengangguran pada awal tahun 2006 dan
didapati terdapat 24,608 (41.5%) graduan yang benar-benar menganggur dan
36,642 (58.5%) graduan lagi telah bekerja sementara atau menjawat jawatan yang
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tidak setaraf dengan kelulusan sebenar mereka. Tiga faktor utama dikenalpasti
menjejaskan peluang pekerjaan mereka meliputi faktor kurang pengalaman bekerja
(49.7%), penguasaan Bahasa Inggeris yang lemah (33.3%) dan bidang pengajian yang
tidak sesuai (32.3%). Kajian pengangguran daripada perspektif majikan dilakukan
Ismail (2012) pula mendapati bahawa antara faktor graduan tidak diambil bekerja
atau menganggur disebabkan pencapaian akademik yang rendah, sikap dan
semangat keyakinan diri yang rendah, tidak bermotivasi dan tiada halatuju, kurang
bakat kepemimpinan, kurang persediaan menghadiri temu duga, jangkaan gaji yang
tidak realistik, latar belakang pendidikan yang tidak sesuai dengan bidang pekerjaan
dan kurang aktiviti ko-kurikulum.

Dapatan dan Perbincangan

Era globalisasi menyaksikan hampir 99% maklumat menggunakan Bahasa Inggeris
dan ini menjadikan bahasa tersebut sebagai bahasa dunia yang penting. Dunia mula
bersifat global dan antarabangsa melalui perubahan struktur kerjaya, pendidikan,
latihan kemahiran dan mencabar corak hidup yang selama ini bersifat jumud.
Penguasaan Bahasa Inggeris menjadi indikator terhadap keupayaan graduan yang
cekap berbahasa, berkomunikasi dan berhujah, kekuatan daya fikir dan
menyelesaikan masalah, kecerdasan emosi dan sifat kepimpinan. Ini juga menjadi
asas terhadap Pengajaran Pembelajaran Sains dan Matematik dalam Bahasa Inggeris
(PPSMI) yang diperkenalkan di sekolah, seterusnya universiti pada 2007, walaupun
kemudiannya dimansuhkan secara berperingkat pada 2012.

Menggunakan Bahasa Inggeris dalam pengajaran dan pembelajaran
terutama untuk subjek Matematik, Sains dan kursus-kursus bersifat teknikal tidak
dapat menyelesaikan masalah penguasaan bahasa tersebut, sebaliknya telah
mengurangkan minat pelajar terhadap Sains dan Matematik pula. Pencapaian
pelajar yang sederhana dan lemah dalam Bahasa Inggeris turut merosot bagi mata
pelajaran Sains dan Matematik. Menurut Nambiar, Noraini, dan Krish (2008),
penguasaan bahasa seseorang pelajar bergantung kepada aspek mendengar,
membaca, menulis dan bertutur yang menjadi kemahiran asas pembelajaran. Dalam
proses pembelajaran di universiti, pelajar didedahkan dengan kemahiran mendengar
melalui kuliah, kemahiran menulis, membaca dan komunikasi turut diperolehi
apabila melakukan gerak kerja berkumpulan, berinteraksi dan menyiapkan tugasan
yang sentiasa diasah semasa belajar (Selamat, 2000). Kelemahan utama pelajar
Melayu adalah penguasaan Bahasa Inggeris untuk berkomunikasi (Yahaya et al.,
2008). Dapatan ini sejajar dengan kajian dilakukan Taib (1998) tentang penggunaan
Bahasa Inggeris di Malaysia pada ketika itu yang hanya tertumpu kepada golongan
atasan sahaja. Walaupun begitu, kumpulan pelajar yang memperoleh pencapaian
MUET yang tinggi mempunyai tahap minat yang tinggi juga. Kajian dilakukan
Mohamed dan Mokhter (2010) pula mendapati bahawa semakin baik pencapaian
MUET seseorang pelajar, maka semakin tinggi kesediaan, minat dan keyakinan
pelajar berkenaan. Ini bermakna, pencapaian MUET amat mempengaruhi tahap
minat pelajar untuk berkomunikasi dalam Bahasa Inggeris.

Walaupun UKM ditubuhkan dengan hasrat untuk mewujudkan sebuah
institusi pengajian tinggi yang memartabatkan bahasa Melayu sebagai bahasa
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pengantar dalam semua bidang pangajian dan keilmuan, namun pada masa yang
sama Bahasa Inggeris tidak dipinggirkan dengan kesedaran untuk memantapkannya.
Bahasa Inggeris digunakan secara meluas di UKM bagi kursus bahasa Inggeris
sebagai bahasa kedua dan kursus undang-undang, manakala kursus-kursus lain yang
bersifat merentas kurikulum hanya menggunakan 5% sahaja. Walau bagaimanapun,
semua pelajar masih diwajibkan mengikuti kelas bahasa Inggeris untuk beberapa
jam kredit yang tertentu mengikut tahap penguasaan Bahasa Inggeris pelajar.
Justeru itu, kajian ini dilakukan dalam kalangan pelajar tahun satu sesi 2013/2014 di
UKM, melibatkan seramai 90 orang responden, iaitu 75% terdiri daripada responden
lelaki dan 25% responden wanita. Responden terdiri daripada 39% pelajar Fakulti
Sains Sosial dan Kemanusiaan (FSSK), 36% pelajar Fakulti Pengajian Islam (FPI), 14%
daripada Fakulti Sains dan Teknologi (FST), 2% daripada Fakulti Ekonomi dan
Pengurusan (FEP), 5% daripada Fakuti Pendidikan (FPEND), 2% pelajar daripada
Fakulti Kejututeraan dan Alam Bina (FKAB), dan hanya 1% adalah pelajar daripada
Fakulti Undang-Undang (FUU) dan Fakulti Teknologi Sains Maklumat. Menerusi
kajian ini, berikut adalah pencapaian keputusan MUET yang diperolehi responden
yang terlibat iaitu:

Jadual 1
Keputusan MUET responden
Band F %
1 2 2.2
2 56 62.2
3 24 26.7
4 8 8.9
5 0 0.00
6 0 0.00
Jumlah 90 100

Berdasarkan Jadual 1, didapati bahawa sebanyak 62.2% responden mencapai
keputusan Band 2 dan hanya 8.9% sahaja yang memperoleh Band 4. MUET band 2
dinilai sebagai, “penggunaan bahasa Inggeris adalah terhad” (Majlis Peperiksaan
Malaysia, 2006). Kebolehan komunikasi pelajar pada tahap ini pula tidak fasih, kerap
berlaku penggunaan bahasa yang tidak sesuai dan terdapat kesalahan tatabahasa.
Dari segi pemahaman, pencapaian pelajar pada tahap ini terhad dari segi bahasa dan
konteks, serta terhad pelaksanaan tugasan yang melibatkan penggunaan bahasa
tersebut. Bersandarkan keputusan peperiksaan MUET dalam Jadual 1, disimpulkan
bahawa penguasaan bahasa Inggeris dalam kalangan pelajar tahun satu di UKM yang
menjadi responden kajian ini masih belum memuaskan, dan ini menyebabkan
mereka mengalami kesulitan untuk menguasai ilmu dalam pembelajaran mereka.
Dapatan ini tidak mengejutkan kerana sebahagian besar responden untuk kajian ini
terdiri daripada 39% pelajar Fakulti Sains Sosial dan Kemanusiaan (FSSK), dan 36%
pelajar Fakulti Pengajian Islam (FPI) yang banyak menggunakan Bahasa Melayu dan
Bahasa Arab dalam proses pembelajaran mereka.
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Tahap Penguasaan Bahasa Inggeris Pelajar Tahun 1 UKM

Analisis pada bahagian ini menjawab persoalan kajian yang pertama, iaitu untuk
mengetahui tahap penguasaan bahasa Inggeris dalam kalangan pelajar tahun satu di
Universiti Kebangsaan Malaysia. Jadual 2 menunjukkan jawapan kepada soalan 3, 4,
5, 6, 7, 8 dan 9 merangkumi aspek penggunaan bahasa Inggeris ketika sesi
pembelajaran.

Jadual 2
Tahap penguasaan Bahasa Inggeris pelajar tahun satu di UKM
No. Soalan STS TS TP S SS
soalan F % F % F % F % F %
3. Saya lebih selesa dengan penggunaan 2 2.2 6 7 12 13 43 48 27 30
Bahasa Inggeris bagi subjek Sains /
Matematik.
4. Saya tidak berasa takut untuk bertanya 1 1.1 10 11 41 46 33 37 5 6
di dalam Bahasa Inggeris kepada
pensyarah semasa di dalam kelas.
5. Saya boleh berbincang menggunakan 0 0.0 11 12 39 43 35 39 5 6
Bahasa Inggeris dalam kumpulan.
6. Saya mudah memahami arahan yang 0 0.0 4 4 22 24 55 61 9 10
disampaikan dalam Bahasa Inggeris.
7. Pensyarah perlu memiliki suara yang 0 0.0 4 4 6 7 50 57 30 33
lantang dan jelas sekiranya Bahasa
Inggeris digunakan sebagai medium
pengajaran.
8. Saya boleh menulis dalam Bahasa 3 33 21 23 45 50 17 19 4 4
Inggeris tanpa melakukan kesalahan
tatabahasa yang banyak.
9. Saya tiada masalah dengan bahan 0 0.0 7 8 34 38 42 41 7 8
rujukan yang ditulis dalam Bahasa
Inggeris.

Analisis jawapan yang diperolehi daripada responden menggambarkan
tentang penguasaan Bahasa Inggeris mereka berada pada tahap sederhana. Hampir
separuh daripada responden (46%) ‘tidak pasti’ dan berasa ragu-ragu untuk
bertanya kepada pensyarah menggunakan bahasa Inggeris. Ini menggambarkan
bahawa keyakinan responden berada pada tahap yang lemah kerana penguasaan
mereka yang masih belum mencukupi dalam penggunaan bahasa ini. Dapatan ini
sejajar dengan kajian Klein (1986) yang menyatakan bahawa pembelajaran bahasa
memerlukan latihan komunikasi setiap hari. Apabila pelajar malu untuk bertutur
menggunakan Bahasa Inggeris dalam kehidupan seharian mereka, tahap
penguasaan bahasa tersebut turut menjadi lemah kerana sifat itu menjadi punca
utama lemahnya penguasaan sesuatu bahasa. Sebaliknya, Pelajar yang mempunyai
penguasaan Bahasa Inggeris yang baik kerap menggunakan bahasa Inggeris dalam
komunikasi seharian (Kamsur, 2015). Semakin kerap penggunaan Bahasa Inggeris
dalam kehidupan seharian, maka semakin mahir dan tinggi tingkat penguasaan
bahasa tersebut.

Walaupun 61% daripada responden memahami arahan yang diberikan
dalam Bahasa Inggeris, namun mereka tidak dapat berbincang menggunakan bahasa
Inggeris kerana penguasaan bahasa Inggeris mereka yang rendah. Malah, seramai
43% responden “tidak pasti” sama ada mereka boleh berbincang menggunakan
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bahasa Inggeris dalam kumpulan perbincangan atau tidak. Bagi soalan berkaitan
penggunaan bahan rujukan berbahasa Inggeris (soalan 9), 41% responden mengakui
tidak mengalami masalah untuk memahaminya, manakala sebanyak 38% memilih
“tidak pasti”. Ini menggambarkan bahawa, sebahagian besar responden
berkeyakinan dan memahami arahan serta rujukan berbahasa Inggeris. Walau
bagaimanapun, masih terdapat 8% responden sahaja yang “bersetuju” bahawa
mereka bermasalah untuk memahami bahan rujukan yang ditulis dalam bahasa
Inggeris.

Bagi soalan 8 berkaitan kebolehan menulis dalam Bahasa Inggeris tanpa
melakukan kesalahan tatabahasa yang banyak, pilihan jawapan bagi kategori “tidak
pasti” merupakan pilihan tertinggi iaitu sebanyak 50%. Walaupun responden
memahami arahan dan bahan rujukan berbahasa Inggeris, namun mereka tidak
mempunyai keyakinan untuk menulis dalam bahasa Inggeris tanpa melakukan
kesalahan tatabahasa, ayat atau frasa dalam bahasa Inggeris. Mereka kerap
melakukan kesalahan secara tidak seragam disebabkan kurangnya pengetahuan
tentang ilmu tatabahasa dan jarang mempraktikkannya dalam penulisan. Hasil ini
bertepatan dengan penilaian band MUET bagi band 2 yang bersifat “terhad dari segi
penggunaan, penguasaan dan kebolehan komunikasi, selain kerap berlaku kesalahan
tatabahasa dan penggunaan kata yang tidak sesuai”, sedangkan kumpulan ini
merupakan majoriti responden kajian iaitu meliputi 62.2%.

Menurut Abdul Latif dan Abu Hanifah (2010), jika pelajar ingin mendapatkan
ilmu pengetahuan yang lebih luas dalam sesuatu bidang yang dipelajari, mereka
perlu menguasai bahasa Inggeris. Kurangnya pendedahan atau kurang ilmu
pengetahuan terhadap bahasa Inggeris dari segi kosa kata dan istilah menyebabkan
responden mengalami kesukaran untuk membuat rujukan tersebut. Berdasarkan
48% jawapan “setuju” dan 30% lagi “Sangat Setuju” untuk soalan 3 menyatakan
bahawa mereka selesa untuk menggunakan bahasa Inggeris bagi subjek Sains dan
Matematik. Ini menunjukkan bahawa responden yang berada dalam bidang Sains
dan Matematik tidak bermasalah dengan penggunaan bahasa Inggeris dalam
pengajaran dan pembelajaran kursus tersebut. Mereka ternyata sudah biasa dan
memahami dengan terminologi serta istilah bahasa Inggeris dalam bidang ini kerana
telah terdedah dengan Pengajaran Pembelajaran Sains dan Matematik dalam
bahasa Inggeris (PPSMI) semasa di sekolah rendah.

Rumusannya, dapat dikatakan bahawa penguasaan bahasa Inggeris dalam
kalangan pelajar tahun satu di UKM masih berada pada tahap sederhana.
Penggunaan Bahasa Inggeris sebagai alat komunikasi masih terhad dalam sesi
perbincangan kumpulan kecil dan di dalam dewan kuliah kerana kurang yakin untuk
digunakan walaupun bertanya kepada pensyarah. Responden memerlukan
persekitaran yang sesuai untuk mendorong penggunaan Bahasa Inggeris dalam
komunikasi seperti kelantangan dan kejelasan suara pensyarah apabila bertutur
dalam Bahasa Inggeris. Ini menggambarkan bahawa pengaruh seseorang pensyarah
dan cara penggunaan bahasa |Inggeris dalam pengajaran pembelajaran
mempengaruhi kefahaman pelajar terhadap arahan yang diberikan. Hasil kajian ini
juga menunjukkan bahawa pelajar tidak mempunyai masalah dari sudut
pemahaman terhadap arahan, pembacaan, dan membuat rujukan dalam bahasa
Inggeris.
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Tahap Penguasaan Bahasa Inggeris Seharian Pelajar

Bahagian ini menganalisis tahap penggunaan bahasa Inggeris seharian yang
mempengaruhi penguasaan para pelajar terhadap bahasa tersebut dan bagaimana
faktor persekitaran mempengaruhi penggunaan bahasa ini. Soalan 1, 2, 10, 11, 12,
13, 14, 15 merangkumi aspek kekerapan penggunaan bahasa Inggeris dalam
kehidupan seharian responden seperti dipaparkan dalam Jadual 3 berikut:

Jadual 3
Penggunaan bahasa Inggeris seharian dan pengaruh persekitaran
No. Soalan STS TS TP S SS
Soalan F % F % F % F % F %
1. Saya kerap menggunakan kamus untuk 1 11 9 10 12 12 [ 4 26 29
merujuk perkataan dalam Bahasa Inggeris
yang saya tidak tahu maksudnya.
2. Saya memiliki banyak bahan bacaan 4 4.4 23 26 38 42 7 19 8 9
Bahasa Inggeris.
10. Saya menggunakan Bahasa Inggeris dalam 9 10 38 42 33 37 10 un 0 0
pergaulan seharian.
11. Kritikan daripada orang sekeliling 0 0.0 14 16 33 37 %6 Q0 7 8
mempengaruhi tahap penggunaan Bahasa
Inggeris saya.
12. Saya yakin untuk menggunakan Bahasa 3 3.0 18 20 48 53 19 A 2 2
Inggeris di hadapan khalayak ramai.
13. Saya tiada masalah mengendali / 0 0.0 4 4 9 10 52 8 25 28
mengguna sistem yang menggunakan
Bahasa Inggeris (seperti komputer )
14. Saya tiada masalah untuk memahami 0 0.0 5 6 12 13 5% () 17 19
bentuk -bentuk hiburan seperti lagu, filem
atau animasi dalam Bahasa Inggeris.
15. Jika diberi peluang, saya ingin mengikuti 0 0.0 2 2 5 6 4 52 36 40

kursus-kursus yang boleh menambah baik
kemahiran berbahasa Inggeris saya.

Merujuk kepada Jadual 3, dapat disimpulkan bahawa responden jarang
menggunakan bahasa Inggeris dalam kehidupan seharian mereka (soalan 10),
dengan jumlah peratusan jawapan bagi “tidak setuju” merupakan jumlah tertinggi
(42%) berbanding “setuju” (11%) sahaja. Jika dilihat dari sudut keyakinan responden
untuk bertutur dalam bahasa Inggeris di khalayak ramai pula, hanya 21% “bersetuju”
dan vyakin, berbanding 53% responden menjawab “tidak pasti”. Jumlah 3%
responden yang “sangat tidak bersetuju” dan 20% responden yang “tidak bersetuju”
untuk menggunakan bahasa Inggeris di khalayak ramai merupakan satu jumlah yang
kecil, sama situasinya dengan responden yang yakin untuk menggunakan bahasa
Inggeris di khalayak ramai (23%). Ini bermakna, tahap keyakinan yang rendah dalam
penggunaan bahasa Inggeris mempengaruhi tahap penggunaan bahasa tersebut jika
dilihat kepada sejumlah 53% responden yang “tidak pasti”.

Apabila dikaitkan hal ini dengan soalan 11, didapati bahawa 40% responden
merasa terpengaruh dengan kritikan daripada orang sekeliling. Ini bermakna,
responden mampu meningkatkan penguasaan berbahasa Inggeris apabila mendapat
sokongan daripada rakan-rakan, komuniti dan masyarakat melalui komunikasi dan
menggunakan bahasa tersebut dalam semua urusan harian (Klein, 1986). Tahap
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keyakinan pelajar yang ingin bertutur dalam bahasa Inggeris boleh jatuh merudum
hanya melalui teguran negatif atau kritikan yang menjatuhkan oleh orang sekeliling.

Meskipun begitu, berdasarkan soalan 1, 13 dan 14, kebanyakan responden
menjawab ‘setuju’ bahawa mereka kerap menggunakan kamus untuk merujuk
kepada perkataan dalam bahasa Inggeris yang tidak difahami (47%), tiada masalah
mengendalikan sistem yang menggunakan bahasa Inggeris (58%), tiada masalah
untuk memahami bentuk-bentuk hiburan yang berasaskan bahasa Inggeris (62%)
dan berminat untuk mengikuti kursus untuk menambah-baik kemahiran berbahasa
Inggeris (52%). Ini menunjukkan bahawa responden boleh menerima bahasa Inggeris
dan bersedia untuk meningkatkan kemahiran walaupun penguasaan mereka masih
berada pada tahap sederhana.

Bersandarkan analasis ini didapati bahawa kelemahan utama bahasa
Inggeris dalam kalangan pelajar tahun satu dalam kajian ini adalah dari segi
kemahiran berkomunikasi dan kemahiran menulis. Responden mempunyai
keyakinan yang rendah dan tidak mempraktikkan penggunaannya semasa bersosial
dan berkomunikasi secara lisan terutama di khalayak ramai, tetapi tidak berhadapan
dengan masalah untuk melakukan urusan seharian seperti mengendalikan peralatan
yang menggunakan arahan dalam bahasa Inggeris, menikmati hiburan seperti filem,
permainan dalam talian, menonton drama atau filem dan sebagainya. Walaupun
mereka tidak begitu fasih berbahasa Inggeris, mereka akan merujuk kamus apabila
berhadapan dengan perkataan yang tidak difahami, malah mereka bersikap positif
untuk meningkatkan kemahiran berkenaan dengan bersedia mengikuti mengikuti
kursus-kursus berkaitan sekiranya diberi peluang. Usaha penambahbaikan
kemahiran berbahasa Inggeris boleh dilakukan kerana tahap penerimaan mereka
yang positif memandangkan keperluan yang besar dalam dunia moden masa kini.

Kesimpulan

Berdasarkan dapatan kajian, dapat disimpulkan bahawa penguasaan bahasa Inggeris
dalam kalangan pelajar tahun satu di UKM berada pada tahap sederhana. Bahasa
Inggeris masih terhad penggunaannya walaupun semasa perbincangan dalam
kumpulan kecil, atau di dalam dewan kuliah, malah, responden kurang berkeyakinan
untuk bertanya kepada pensyarah menggunakan bahasa Inggeris. Selain itu, mereka
juga belum menguasai sepenuhnya kemahiran menulis dalam bahasa Inggeris.
Responden juga memerlukan persekitaran yang sesuai untuk mendorong
penggunaan Bahasa Inggeris dalam kehidupan seharian. Responden juga
mempunyai keyakinan yang tinggi untuk membuat rujukan dalam bahasa Inggeris
kerana kefahaman mereka terhadap pembacaan berada pada tahap yang tinggi.
Bersandarkan analisis ini juga didapati bahawa kelemahan utama bahasa
Inggeris responden adalah dari segi kemahiran berkomunikasi dan kemahiran
menulis. Dapatan kajian juga dapat merumuskan persoalan kajian yang kedua, iaitu
sama ada tahap penggunaan bahasa Inggeris mempengaruhi tahap penguasaan
pelajar tahun satu di UKM terhadap bahasa ini. Mereka tidak berkeyakinan untuk
mempraktikkan penggunaannya semasa bersosial dan berkomunikasi secara bertulis
dan lisan terutama di khalayak ramai. Ini menunjukkan bahawa kekerapan
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penggunaan bahasa Inggeris terbukti mempengaruhi tahap penguasaan, sedangkan
kebanyakan responden jarang menggunakan bahasa Inggeris dalam komunikasi
seharian.

Walau bagaimanapun, responden didapati tidak berhadapan dengan
masalah untuk melakukan urusan seharian seperti mengendalikan peralatan yang
menggunakan arahan dalam bahasa Inggeris, menikmati hiburan seperti filem,
permainan atas talian, menonton drama atau filem dan sebagainya. Walaupun
mereka tidak begitu fasih berbahasa Inggeris, mereka akan merujuk kamus apabila
berhadapan dengan perkataan yang tidak difahami, malah mereka bersikap positif
untuk meningkatkan kemahiran berkenaan dengan bersedia mengikuti mengikuti
kursus-kursus berkaitan sekiranya diberi peluang. Usaha penambahbaikan
kemahiran berbahasa Inggeris boleh dilakukan kerana tahap penerimaan mereka
yang positif memandangkan keperluan yang besar dalam dunia moden masa kini.

Walaupun dikatakan bahawa 70% daripada graduan Universiti Awam dan
institusi pengajian tinggi berhadapan dengan masalah pengangguran, kajian Goi dan
Lau (2010) mendapati hanya 4.8% sahaja melibatkan graduan lepasan UKM.
Penekanan kepada kemahiran yang diperlukan oleh majikan adalah berbeza-beza
bergantung kepada jenis pekerjaan dijalankan. Penguasaan Bahasa Inggeris yang
lemah bukanlah faktor utama berlaku pengangguran dalam kalangan graduan UKM,
namun begitu tahap pencapaian Bahasa Inggeris yang lemah turut menyumbang
terhadap wujudnya situasi berkenaan. Graduan perlu dibekalkan dengan kemahiran
tertentu untuk meningkatkan kebolehpasaran mereka seperti kerja berpasukan,
komunikasi, penyelesaian masalah, keupayaan menyesuaikan diri dan kepimpinan.
Semua ciri ini disuntik secara tak langsung ke dalam personaliti pelajar sepanjang
pengalaman pembelajaran di universiti termasuk melalui latihan industri dan latihan
di tempat kerja.
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ABSTRACT

The present study examines strategies for translating parallelism and factors in
retaining parallelism in the Arabic translation of the novel of “Moby Dick”. Analysis is
conducted on two sets of data taken from the English novel “Moby Dick” written by
Melville in 1851 and its Arabic translation ‘Mabi D1k’ by ‘Abbas (1980). This
qualitative research is guided by Chesterman’s (1997) syntactic strategy model, and
contrastive analysis (CA) is also performed. The contrastive analysis is carried out
using a coding procedure based on themes and taxonomies in the acquired data
constructed by the researchers. The result shows that, based on Chesterman’s
(1997) model, the translator of the above-mentioned novel employed three
strategies, namely, literal translation, clause structure change and transposition to
maintain parallelism in the Arabic translation of the English novel.
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Introduction

It can be argued that the translation process involves translators’ efforts to transfer
texts along with their linguistic, cultural and rhetorical aspects from one language
and culture into another language and culture. In the Arabic translation of the
English novel “Moby Dick” which is entitled ‘Mabi D1k’ (1980), there are several
rhetorical devices employed by the author which have been transferred by the
translator. In this context, the researchers attempt to investigate the translation
strategy of parallelism, one of the rhetorical devices used by the author of the
source text along with the translator's strategies for retaining parallelism in the
target text, i.e. the Arabic translation of “Moby Dick”.

According to Quayum and Talif (2000), parallelism is a device of writing in
which elements of equal importance are balanced out in similar grammatical
constructions. This could be in a sentence, a paragraph, or even a larger unit of
composition. As a matter of fact, writers often use this device to emphasise
something or add an aesthetic value to their work(s).

In analysing the Arabic translation “Muabi Dik” which was published by
M assasah Nasir lilthagafaf in 1980, the researchers focused on the translator’s
strategy for translating parallelism based on the syntactic model proposed by
Chesterman (1997). In fact, translating parallelism, or parallel structures, depends,
to a large extent, on the ability of the translator to maintain the author’s style and
content. When the translator cannot do that, the target text sustains unintentional
parallelism loss. Besides, syntactic structures change in the target text as English and
Arabic, for example, belong to two different families which have different linguistic
systems. When translation is carried out in this language pair, English and Arabic,
there are definitely some linguistic changes in the target text. One such change
affects parallelism.

With parallelism in mind, the present study examined the strategies which
the translator of “Moby Dick” adopted to retain parallelism in his Arabic translation
in accordance with Chesterman's (1997) model of syntactic strategies. The
researchers also attempted to identify the factors in retaining parallelism by carrying
out a contrastive analysis for this purpose.

Literature Review
Studies on Parallelism
There have been several studies on the translation of parallelism. To begin with,
Jawad (2007) analysed parallelism with anaphora and parallelism with synonymy.

The issue was repetition attributed to parallelism which has different functions in
different languages and it has its own place in different cultures. Jawad (2007)
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analysed the data by placing the target text (TT) against the source text (ST) in order
to determine the repetition frequency in English and to scan the strategies and
norms that can be applied while determining certain translation choices. The data
analysed came from the three-part autobiography of al-Ayyam (The Days) with their
translations by Taha Hussein and the novel Hadith ‘Isa ibn Hisham (Tsa ibn Hisham’s
Tale) by Muhammad al-Muwaylihi. Jawad (2007) discovered that parallelism fulfilled
the rhetorical and cohesive purposes. It was employed either in a series of
utterances conveying patterns of transitivity or foregrounding the contrastive image.
The purpose of the TT and the function of the ST were very clear as that depended
on the translator’s choice.

Shamaileh (2011) examined parallelism in political speeches in terms of its
role, frequency occurrence and impact on the ST readers. The data were derived
from thirty Hashemite political speeches. They consisted of ten speeches in Arabic
together with their ten official English translations. The objectives were to examine
parallelism frequency, level, patterns and impact as reflected in these speeches, and
to see whether the linguistic phenomenon remains intact or whether the English
translations compensated for it by using rhetorical features. Shamaileh (2011)
applied three kinds of methodological tools to study these three aspects: “critical
discourse analysis” (CDA) to measure political discourse and argumentative text
typology; “contrastive analysis” to measure parallelism as a stylistic device; and
“translation studies” to measure parallelism as a context of original speech.
Shamaileh (2011) found that parallelism was an effective rhetorical device as it
occurred in Arabic. In contrast, English parallelism was not as common. In terms of
the stylistic aspect, Shamaileh (2011) found that Arabic parallelism was a
comprehensive device for the Arabic language, and it contains rhetorical, stylistic,
persuasive and cohesive devices. On the other hand, English parallelism was
different; it tended to use a series of three main elements, namely, pronouns,
reminiscence, the use of contrastive pairs, among others.

Mehawesh (2013) examined grammatical parallelism in advertising. His
objective was to examine grammatical parallelism in advertisement, particularly
English into Arabic. Mehawesh suggested that the study could provide an
understanding of the strategies of translating advertisements in two different
cultures. The aim of the study was to show the differences between two cultures
with two visible distinctive characteristics. A distinct issue in translating grammatical
parallelism was particularly a challenging task. The difficulty lies in creating textual
semantic units and retaining their forms while maintaining their translation
equivalence. The data consisted of several advertisements in English with their
Arabic translations. These advertisements were collected from Alrai, Addustour and
Alwaseet newspapers over the period between January 2012 and June, 2012. He
found that parallelism was maintained in both languages. However, the function was
different. In Arabic, parallelism served as a figure of speech, while English
parallelism served as a text-structuring device.

An (2010) investigated syntactic and pragmatic parallelism in political
speeches. His aim was to analyse some syntactic features and explore some
pragmatic features of parallelism both in English and Vietnamese in order to get
insights into parallelism in political speech. He employed a descriptive, qualitative
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and contrastive analysis by which the data were analysed in terms of syntax and
pragmatics. He found that parallelism in both languages was largely employed in
order to achieve the aims of the politicians’ speech, to focus on a certain issue, to
have firm impressions on listeners and to convince the audience of the speaker’s
point of view or solution and then perform a certain action.

Al-Subhi (2009) investigated parallelism in poetry. His main objective was to
explore parallelism as a significant stylistic device used in some selected children’s
poems. The sample was selected from 25 Eloise Greenfield’s children poetry which
includes examples of parallelism. The analysis was carried out stylistically. The
analysis came up with different parallelism patterns at different parallelism linguistic
levels. The sample was discussed at four micro linguistic levels, phonology,
morphology, syntax and semantics. Finally, Al-Subhi (2009) found parallelism as a
foreground regularity on phonological, grammatical and semantic levels.

Zhao (2012) examined parallelism in a novel. His aim was to study
parallelism density and variety in Virginia Woolf’s novel To the Lighthouse by
comparing Woolf’s novel to other modernist novels and discussing particular lexical
and syntactic features which build Woolf’s parallelism. Zhao (2012) found that the
rhetoric of opposition determined Woolf’'s lexical choice of certain paralleled
parties.

Studies on Chesterman’s Syntactic Strategies

There is a substantial amount of research on Chesterman’s (1997) syntactic
strategies. These strategies have been employed in English-Indonesian, English-
Brazilian Portuguese, Japanese-English, Finnish-Chinese and English-Arabic
translation. There are some studies adopting Chesterman’s (1997) translation
strategies comprehensively i.e. syntactic, pragmatic and semantic and some other
studies following only Chesterman’s (1997) syntactic strategies.

De Oliveira Branco (2012) studied Chesterman’s (1997) translation strategies
in investigating translation methodological procedures. The researcher selected a
compilation of online English newspapers such as, Reuters, BBC, The New York
Times and UOL Jornais. All the news was on conflicts in the Middle East translated
into Brazilian Portuguese. He analysed three major translation strategies: syntactic,
semantic and pragmatic, adopted from Chesterman (1997), to see how translation is
practised in online news reporting. He found that literal translation (syntactic
strategies) was extensively used followed by synonymy (semantic strategies),
information change (pragmatic strategy) and explicitness change (pragmatic
strategy).

Mizher (2016) investigated Chesterman’s (1997) syntactic strategies
adopted by EFL students in translating English passive voice into Arabic. The
participants were Jordanian students at public and private universities taking a
general translation course. The researcher gave the students a translation test
consisting of five sentences containing 181 words. The sentences were taken from
the BBC English website and several Jordanian online English newspapers. The
participants were allowed to use dictionaries and were provided with the keywords
to help them seek the equivalent word in Arabic. In this way, the participants would
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pay attention to syntactic structures. Mizher (2016) found that the participants
employed literal translation, transposition, clause structure change and sentence
structure change as strategies to help them translate effectively.

Methodology

This qualitative study adopted the syntactic strategy model proposed by Chesterman
(1997) as its basic theoretical framework. The empirical comparison will be drawn
between ST-TT parallelism. Every ST parallelism was compared to its Arabic
translation or counterpart to justify the strategy used by the translator in retaining
parallelism in accordance with Chesterman's (1997) model.

In this research, the researchers focused only on “Moby Dick” and its Arabic
translation. In addition, the collected data were only limited to parallelism which
was readily available in “Moby Dick” and its Arabic translation. Rhetorical devices
other than parallelism were not the subject of this research. In order to get a
comprehensive overview, parallelism was examined in all chapters of “Moby Dick”
and its translation — Mubi Dik. The researchers held the discussions in accordance
with the translation discipline only.

A contrastive analysis was applied to two sets of data taken from “Moby Dick”
by Herman Melville in 1851 as the source text (ST) and Mibi Dik, its Arabic
translation by Dr. lhsdn ‘Abbas (1980) published by Muassasah Naser As-Saqafah as
the target text (TT). A total of 50 translation cases were collected, but only eight
cases were presented and discussed in this paper to limit the scope of the paper.
After identifying parallelism in the ST and the TT, the data related to parallelism
from both texts were collected. The contrastive analysis was used to identify the
patterns of syntactic strategies employed by the translator in retaining parallelism in
the TT. The identifiable patterns were obtained according to the syntactic structure
of English and Arabic sentences.

The analysis was carried out based on the open-ended coding scheme taken
directly from Chesterman (1997). Table 1 illustrates the categories along with their
codes.

Table 1
Coding scheme in accordance with Chesterman’s syntactic strategies
Categories Codes
Literal translation -Similar to ST
-maximally close to ST
Loan/Calque -borrowed from ST
Transposition -noun to verb
-adjective to adverb
Unit shift -morphemes to words
-phrases to clauses
Phrase structure change -phrase structure change
Clause structure change -SVO to VSO
Sentence group change -sentence group change
Cohesion change -cohesion change
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Level shift -phonology to morphology
-syntactic to lexis
Scheme change -parallelism to alliteration

Parallelism

In Parallelism in Modern English Prose Sopher (1982) classifies parallelism into eight
levels known as formal patterns. These were syntactical, positional, lexical,
morphological, phonological, metrical, numerical and multiple levels. The following
examples demonstrated by Sopher (1982) cover with these levels of parallelism:

1. Syntactic parallelism
Nature gave women too much power, the law gives them too little (as cited in
Sopher, 1982, p. 37). As we can see syntactic parallelism occurs at the syntactic
level; the sentences on both sides of the comma are syntactically equal or parallel.

2. Positional parallelism
Your rage | defy your abilities, since your homer, are not so formidable, and what |
hear of your morals inclines me to pay regard not to what you shall say but to what
you shall do (as cited in Sopher, 1982, p. 38). Besides, positional parallelism is
achieved when thematically related words or word combinations have parallel
places in their relevant clause ( Sopher, 1982). The parallelism of your rage and your
abilities is primarily positional. This may be demonstrated by rewriting the first
sentence | defy your rage. Then, the notional connection between your rage and
your abilities is considerably weakened your moral is parallel to (and notionally
linked with) your rage and your abilities only by virtue of its common syntactic
pattern (determiner + noun) and its common lexical item your (Sopher, 1982).

3. Lexical parallelism
Everybody’s trying to find a car that will stop smoking. I’'m trying to find one that will
stop drinking (as cited in Sopher, 1982, p. 39).

4. Morphological parallelism
Where everyone’s a somebody, then no one’s anybody (as cited in Sopher, 1982, p.
39). "The parallelism is produced by the use of identical suffixes (-one and —body)”
(Sopher, 1982).

5. Phonological parallelism
Spare the rod and spoil the child (as cited in Sopher, 1982, p. 37). Parallelism here is
produced by alliteration (Sopher, 1982).

6. Metrical parallelism
Miss Pinkerton did not understand French, / she only directed those who did (as
cited in Sopher, 1982, p. 40). It is produced by means of correspondence in the
prosodic pattern of two or more structures (Sopher, 1982).

7. Numerical parallelism
This land was gift no gift. The firstlings worked for it, fought for it, died for it. They
stole, cheated and double crossed for it (as cited in Sopher, 1982, p. 40). This is
present when two or more units have an identical number of components (Sopher,
1982). This example is tertiary and is not accidental. It arises out of the writer’s
conscious or unconscious desire for symmetry (Sopher, 1982).
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8. Multiple parallelism
If religion is that which binds men to one another, and irreligion that which sunders,
then must | testify that | found the religion of my country in its musical genius, and
its irreligion in its churches and drawing rooms (as cited in Sopher, 1982, p. 37).
Multiple level parallelisms are present at more than one level. The multiple
parallelism above is produced by syntactical and some lexical elements (Sopher,
1982).

The classifications above help the researchers determine and classify any parallelism
occurring in both texts in question. Parallelism may not occur at the syntactical level
only, but it may occur at different levels as well. By the same token, parallelism in
the ST may occur at syntactic level while in the TT it may occur at the phonological
level.

Syntactic Strategies

The current study is guided by the translation strategies suggested by Chesterman
(1997) who offers a heuristic approach which works in practice, employs accessible
terminology, is flexible and open-ended. Chesterman's (1997) translation strategies
consist of three primary groups; syntactic/grammatical, semantic and pragmatic.
The researchers, however, chose only the syntactic strategy for the present research
(Figure 1). The researchers chose that model because the strategies as suggested by
Chesterman (1997) are characterised by their applicability to the English-Arabic
analysis and parallel structures lie in parallel syntactic structures which conform to
this model to a great extent.

Syntactic
Strategy

Y

Lnera} Loan, Claque Transposition Unit shift Phrase structure
translation change
Y Y 4 A Y
Clause structure Sentence Cohesion Level shift Scheme change
change structure change change

Figure 1. Syntactic strategies of Chesterman (1997)
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According to Chesterman (1997, p. 91), the syntactic strategies “may be thought of
as involving purely syntactic changes of one kind or another. Larger changes
obviously tend to involve smaller ones too.”

i Literal translation is “maximally close to the SL form, but nevertheless
grammatical” (p. 94)

ii. Loan/Calque "The strategy covers individual items borrowed or introduced
into another language by dint of translation. It is a deliberate choice and not
the unconscious influence of an undesired interference.

iii.  Transposition: the strategy involves a change in word-class; from noun to
verb, adjective to adverb.

iv. Unit shift: Catford’s (1995) term; the strategy is about the ST unit being
translated to a different unit in the TT. The units can be morphemes, words,
phrases, clauses, sentences and paragraphs.

V. Phrase structure change: a strategy or rather a group of strategies
comprising a number of changes at phrase level, including number,
definiteness and modification in the noun phrase and verb phrase; person,
tense and mood.

vi. Clause structure change: a strategy involving clause structure and its
constituent phrases. It comprises such constituent orders as subject, verb,
complement, adverbial, active vs. passive voice, finite vs. non-finite,
transitive vs. intransitive.

vii.  Sentence group change: a group of strategies affecting the sentence
structure unit as the sentence consists of clause structure units. The
strategies are such between main-clause and sub-clause, status changes,
sub-clause type changes, etc.

viii.  Cohesion change: a strategy which affects intra-textual reference, ellipsis,
substitution, pronominalisation and repetition of various types of
connectors.

iX. Level shift: shift of phonology, morphology, syntax and lexis.

X.  Scheme change: the strategy involves the change which the translator
incorporates in the translation of rhetorical schemes such as parallelism,
repetition, alliteration, metrical rhythm, etc.

Results
The data collected from the ST and the TT showed that the translator employed
several strategies to retain parallelism in Arabic. The strategies were:
1. Literal translation
2. Clause structure change
3. Transposition

Literal Translation

Literal translation has been the first and foremost translation strategy ever since
translation came into existence. The general principle behind literal translation is to
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retain syntactical features in the TT rather than following “free translation” which
gives translators the freedom to use different syntactical features in the TT so long
as the meaning of the ST is conveyed. for Dickins, Hervey, and Higgins (2002, p. 238),
literal translation involves “an SL-oriented, word-for-word, style of translation in
which the denotative meaning of all words in the ST is taken as if straight from the
dictionary, but the conventions of TL grammar are respected.”

Case 1 literal translation

when the Sperm whale was almost wholly unknown in his own proper
individuality, and when his oil was only accidentally obtained from the stranded fish.
s andl (o L ye 38 30 45§ IS Lontie 5 0lSs 5/ Y sgae diseial] 45 ) pums 4 paind] Ciga SIS Jpa
«ihledll e & b

In Case 1 literal translation, ST parallelism occurs at the syntactic level in the

transitive clause SVO; Subject: noun phrase (when the sperm whale, when his oil),
Verb: verb phrase (was, was), Object: noun phrase (almost wholly unknown in his
own proper individuality, only accidentally obtained from the stranded fish). TT
parallelism is achieved at the syntactic level by kaana and its sisters (3 53l \S) VSO;
Verb (U5 ,0lS), Subject 4 , xiall Cisa) OIS anl &8 Jae () and Object dae & g8 s
Ghlsdl) Lo zohy 3 el e Lo 33 A0S 5 Ysene Al 45)5a 8) uai). VSP
syntactically does not exist in the ST syntactic system. Literal translation is employed
here in parallel to what Newmark (1988, p. 69) calls “one-to-one translation” which
falls under literal translation. According to Newmark (1988), “in one-to-one
translation, a broader form of translation, each SL word has a corresponding TL
word, but their primary (isolated) meanings may differ” (p. 69). However, in Case 1
above, the TT meaning corresponds to the ST meaning. There is only one difference
at the syntactic level and the translator retains most of the syntactic structure of the
ST (SVO to VSO). The translator keeps the parallel structure while avoiding repeating
the first lexical item ‘when’. In this case, he uses synonymy (L cns) at the
beginning of the sentence (Abdul-Raof, 2001). The Arabic language has an
advantage of the verb “kaana” whose repetition compensates for the loss of ST
parallelism at the syntactic level. The repetition of “Kaana” indicates the occurrence
of parallelism in Arabic.

Case 2 literal translation

_Their hands met; their eyes fastened; Starbuck's tears the glue.

Lo Lgiin ) 6l all o ol i) & gad il 5 Lag e Cranills ¢ Laslyy il
In Case 2 literal translation, the position of both Arabic pronouns helps create
parallelism at the morphological level. The translator follows literal translation to
find parallelism and retain it in the ST. By doing so, he is able to achieve more than
one level; subject noun phrase (their hands, their eyes), and verb (met, fastened)
and TT VS: verb + subject (<835, <waill) and (Waly, Wi se). ST parallelism occurs in a
complete clause. The structure of subject + verb could not meet more than one level
as it does not have similar grammatical typology to Arabic. According to Ghazala
(1995), “this method of translation means to translate each SL word or phrase into
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identical word or phrase in the TL, with the same number, grammatical class and
type of language” (p. 6).The translator only repeats the syntactic order to achieve
the syntactic level of parallelism. However, parallelism in the Arabic language is
indicated through a suffix pronoun. The suffix pronoun builds the rhyme in two
sentences which, in turn, build morphological parallelism. According to Shunnaq
(1993), “the nisba suffix creates a morphological repetition. This type of repetition is
numerous and familiar in our texts” (p. 97).

Case 3 literal translation

Skies the most effulgent but basket the deadliest thunders
(<5 o) o) il itins Wil W) B/ i o o ] oland)

In Case 3 literal translation, parallelism does not occur at the syntactic level but at
the phonological level. ST Parallelism occurs at the syntactic level in a noun phrase;
head (skies, basket), and post-modification (the most effulgent, the deadliest
t’hunde’rs). TT Parallelism occurs at the phonological level in the accusative case Lin
(), ),

ST head + post-modification, head + post-modification

1T (LI B %

The syntactic level may occur in the subject predicate; however, the
translator translates the noun (basket) in English into a verb in Arabic («gis3), This
change is necessary to conform to the Arabic grammar rules. Phonological
parallelism can be achieved through rhyme (%:28ll) according to Shamaileh (2011).

The phonological level is indicated in Arabic by the accusative case in the
wordsl il and \S8, So, parallelism is formed on account of the word position in the
clause.

Clause Structure Change

The clause structure change was proposed by Chesterman (1997). According to
Chesterman,

under this heading | group changes that have to do with the structure of the
clause in terms of its constituent phrases. Various subclasses included
constituent order (analysed simply as Subject, Verb, Object, Complement,
Adverbial), active vs. passive voice, finite vs. non-finite structure, transitive vs.
intransitive. (p. 94)

Case 1 clause structure change

But they worked rather slow and talked very fast, and seemed in anything but a
good humour. )
ot 8 Lo s A o 0 palSh ey o O sleny [4ilS ol V) 0 ) @ ) 1ahaninad @5l 53805 a0
‘E\)AS\Q;);.'\A?A\)SO\?M?I
English and Arabic have a similar clause order ‘Subject + Verb’ as shown in
Case 1 clause structure change above; ST parallelism is an intransitive clause SVA,;
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subject (they, implied subject), verb (worked, talked) and adjunct (rather slow, very
fast) while in TT parallelism, the clause consists of verb and subject (0sl<h |sler),
and a circumstantial accusative (dae & ek 8). Furthermore, the ST adjuncts
“rather slow” and “very fast” do not comply with VSO which is exclusive to Arabic.
Thus, the retention of parallelism only differs in the concept of adjunct and
circumstantial accusative. Both of them function as modifiers for the clause that
precedes them. Although the translator does not translate the adverb (rather, very),
he still retains parallelism in the TT.

Case 2 clause structure change

To dress in the dark, and eat in the dark, and stumble in darkness to his pallet, this is
his usual lot.
Al 8 i DI 5 jies ¢ DN 6 ST oS 6 il o ) 3 e (S

Case 2 clause structure change above shows that parallelism occurs at a
similar level. The ST dependent clause; verb (dress, eat, stumble), and adjunct (in the
dark, in the dark, in darkness), while there is TT VC in the TT; verb (U=l JSbs, s=iys),
circumstantial accusative (s34l & Sl 8 Sl &), The indefinite subject of the
verb is retained through the subjunctive mode. Each verb is marked by:: at the end
of it followed by a prepositional phrase 2l 8 The TT also has lexical parallelism
which occurs by dint of the repetition of 224l &, This lexical parallelism occurs when
the translator retains the phrase 34l @ as the Arabic vocabulary refers to a single
class “noun”. In English, “dark” and “darkness” are similar and refer to a noun but
“dark” can also be categorised as an adjective. In addition, lexical parallelism occurs
by dint of the prepositional phrase 34!l & which is the equivalent of ‘in the dark’
and the equivalent of “in darkness” in the second clause “stumble in darkness”.
Although there are two different lexical items in the ST, the translator provides the
same lexical items in the TT.

Transposition

According to Vinay and Darbelnet (1995), “the method called transposition involves
replacing one word class with another without changing the meaning of the
message” (p. 36). However, cases shown here are about structural change which are
mentioned by Chesterman (1997) “normally, this strategy obviously involves
structural changes as well” (p. 95). According to Catford (1965), grammatical
structural shifts (Catford's term for transposition) and structure shifts can occur at
any rank (p. 77). Several transpositions are shown in the cases below. For instance,
a noun phrase structure is transposed into a subject predicate structure.

Case 1 transposition
Doubts of all things earthly, and intuitions of some things heavenly
A glacsl] ) go¥) 8 puisdly duia VI ga¥) 6 oS
Case 1 transposition shows that transposition occurs in translation because of the
linguistic differences between the two languages. In Case 1, ST parallelism occurs in
the noun phrase (NP) and TT parallelism occurs at the subject predicate (SP) level. ST
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Parallelism occurs at the syntactic level by dint of a noun phrase; Head (doubts,
institutions), Preposition (of, of), Post-modifier (all things earthly, some things
heavenly). Parallelism is achieved at the syntactic level in the TT by dint of subject
predicate; subject (ol & &all), predicate (Ristesdl Hsa¥l & | dna V) s d),
Besides, it is also achieved at the phonological level =¥ and 43 sted), According to
Al-Jubouri (1984), “...the repetition of content is combined with repetition of form.
This is done with the intention of creating a stronger, more rhythmic and more
passionate effect” (p. 109). The translator retains the grammatical order by using
subject and predicate to maintain the parallel form. The ST has a noun phrase
structure, while the TT has a subject and predicate structure.

ST head + post-modifier, head + post-modifier

T subject + predicate, subject + predicate

Case 2 transposition
If this ship come to any deadly harm; and come to deadly harm, my soul swears this
ship will, if Ahab have his way.
ad ) Y ala Sl G i s gy (b Gaee Ll (o il Leif Lo/ | Lsas Lills (3 disdal] o8 il 1)

anlens mS (e QAT 2 ol )

Case 2 transposition shows the transposition from VO to VSO adij.
Parallelism occurs in VO which does not include a subject because it is not repeated,
while VSO has a subject. The object in the TT is split up into an object and an
adjective. ST Parallelism occurs at the syntactic level; verb or phrasal verb (come to,
come to), object (any deadly harm, deadly harm). TT Parallelism occurs at the
syntactic level; verb (<), subject (Auiull s3a), object (%) adjective (Uies BlL), verb
subject (iliv), object (s3) adjective (Uise WU).

ST Verb + object,
Verb + object

T Verb + Subject+ Object+ Adjective,
Verb + Subject+ Object+ Adjective
The translator puts the subject after the verb in accordance with VSO in
Arabic, unlike the ST SVO. In addition, the translator adds the connector & W to
connect the second clause ( Gaee WLy (3 i) that will make two different clauses.
The ST object (any deadly harm) is syntactically placed as object (s3) and the
adjective (<xs L) in the TT describes the subject.

Case 3 transposition
Its extreme downtown is the battery, where that noble mole is washed by waves,
and cooled by breezes, which a few hours previous were out of sight of land.
e DAY Gkl 8 S 13 5 ¢ Colawil] dideiiy Cila palf 4husT S giall Sl Gl ady Wliall vic
beea;awﬂy}uﬂ-\:\-\uy U:\eifa_g;.d\,
Case 3 transposition shows that the agent in the passive clause is transposed
into subject in the TT. Parallelism in the ST occurs at the syntactic level by dint of a
verbal clause; Verb + Agent in passive clause: verb phrase (washed by, cooled by)
agent (waves, breezes). However, TT parallelism occurs by means of VOS: Verb (w3,
—%2%) Object (+—,—) Subject (s sll, Sledll), The order is changed from Subject Verb
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Agent into Verb Object Subject VOS. The ST passive clause is Subject + verb +agent:
subject (Noble Mole), Verb phrase (is washed by) the agent (waves) takes the
position of the object in the TT in which the subject (noble mole) transforms into the
pronoun (+) attached to verb (<3). This transposition of the agent is not up to the
translator but up to the Arabic syntactic structure. As can be seen, only the structure
is changed but passivity is not retained because <\s sl and <lewdll gre the doers in
Arabic. Passive voice is used in Arabic only when the doer is unknown, and the noun
replacing it is syntactically known as Jeléll U 'subject of the passive'.

Conclusion

The findings of the current study show that the translator of “Moby Dick” did not
follow all the syntactic strategies proposed by Chesterman (1997). A close
examination of the Arabic translation of “Moby Dick” revealed that the translator
followed three strategies only: literal translation, clause structure change and
transposition to retain parallelism in the TT. Literal translation was the most
common translation strategy followed by the translator because it helped him
achieve parallelism in the TT. Clause structure change occurs at clause level. Since
English and Arabic belong to two different families, they have different linguistic
systems. Because of these linguistic differences, the translator tried to achieve
parallelism in the TT by providing clause structures different from those in the ST.
Last, the translator used transposition in order to retain parallel structures in the TT.
He did so by varying word order in the TT and providing active voice in the TT for
passive voice in the ST. Further studies on parallelism can shed light on other
syntactic strategies proposed by Chesterman or any other translation theorists and
trace such strategies in the translation of another literary work.
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TEXTLINGUISTIC PERSPECTIVE IN NEWSPAPER EDITORIAL TEXTS:
AL-QUDS AL-‘ARABI NEWSPAPER AS A CASE STUDY

ABSTRACT

Newspaper editorial texts are argumentative genre which occupies a prime position
in the contemporary society such that policy makers are made accountable for their
decisions which affect teeming mass of the people. It has been regarded as the voice
of the voiceless or the silent majority of the society. This type of texts has been
neglected in linguistic research for a long while, in spite of its vital roles in shaping
the society. The present paper attempts an evaluation of this genre via the lenses of
text linguistics which is primarily interested in the communicative bent of all forms of
writings. This study adopted a qualitative descriptive analytical methodology to
study the editorial genre in newspapers and a purposeful random technique was
used in selecting about one hundred and fifty articles of al-Quds al-‘Arabi newspaper
between September 2012 and April 2013, which center on issues of everlasting peace
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and stability of the middle-east region. The adopted data for the study resides in the
electronic version of the newspaper. Al-Quds al-‘Arabi is a fiercely independent,
political daily Arabic newspaper which is published in London since 1989 by
Palestinian refugees. It is clear from the analysis that cohesion is the basic standard
of text linguistics which plays significant role in the formation of the text, this is
demonstrated by the presence of most elements of cohesion such as demonstrative
pronouns, relative pronouns, pro-forms, references (internal & external), conjuncts,
deitics, tenses and repetition in the text, whereas, there is absolutely no substitution,
deletion and collocation whatsoever. In addition, other standards such as coherence,
intentionality, acceptability, situationality and intertextuality also contributed to the
actualization of the communicative value of this particular text.

Keywords: Textlinguistics, newspaper editorial, Al-Quds Al-‘Arabi newspaper
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ABSTRACT

Horoscope is a regular content in women’s magazine. Horoscope contains modal
auxiliary verbs which are used to establish familiarity and relationship. As modal
auxiliary verbs are among the most problematic grammatical items in teaching and
learning of English, horoscope can be used as authentic teaching and learning
material. The present study is a corpus-based approach which seeks to investigate
word frequency and examine the use of modal auxiliary verbs in the horoscope
section of English women’s magazines. Three bestselling Malaysian female
magazines from the year of 2011 to 2013 were analysed. The corpus consists of
horoscope from 108 magazine issues. The data were analysed using AntConc and
Editpad Pro to generate frequency lists and concordance lines. Both the frequency
lists and the concordance lines were analysed to discover the use of modal auxiliary
verbs in horoscope. It was found that the most frequent modal auxiliary verbs used
in horoscope are will and may to express prediction and possibility. The least used
modal auxiliary verbs are should and must which are modals of necessity and
obligation. The pronoun you is the most frequent lexis in every horoscope entry.
Based on findings from this study, horoscopes can be used to teach the modal
auxiliary verbs in addition to prescribed Malaysian textbooks.

Keyword: corpus linguistics, corpus-based, horoscope, modal auxiliary verbs

Introduction

Horoscope, favoured by the contemporary mass media around the world, is a
regular content in women’s magazine. It appears in the content page under the
headings such as “in every issue” or “regulars”. A quick survey by Chang (2002)
shows that horoscopes appear in the printed media such as newspapers and in at
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least 25 English magazines sold in Malaysia. A quick survey performed for this
current research indicated that none of the men’s magazine contains horoscopes.
Most women’s magazines in Malaysia have a horoscope section but none of men’s
magazine contains horoscopes. Horoscope is a forecast of a person’s future based
on the zodiac. Horoscope is personal yet it addresses the general readers.

Horoscopes consist of manageable short text which can be easily read by
learners of all ages. They are less formal texts and have their own lexical
characteristics. Horoscopes in magazines are usually rich in pronouns, modal
auxiliary verbs and idiomatic language. They share similar text structures, raise
similar topics and utilise particular linguistic devices. Engler (2003) found that
auxiliary verb patterns are usually used in horoscope pages in women’s magazine.
Auxiliary verbs are used to establish familiarity and relationship between the writer
and the reader. Auxiliary verbs also identify the mood of the horoscope entry which
includes doubt, possibility or obligation (Engler, 2003).

Students can learn modal auxiliary verbs through authentic materials such as
horoscopes. Martinez (2002) defines authentic materials as real-life materials that
students encounter in everyday life but they were not created for educational
purposes. When teachers use authentic materials, students are exposed to the
language used in real life (Guariento & Morley, 2001). Besides, authentic materials
promote meaningful learning (Tomlinson, 1998). Students are more motivated to
learn English language because they find learning the language more meaningful
when they see the language used in real life. Students are able to relate to the
teaching material and learn modal auxiliary verbs better. Horoscopes are rich in
modal auxiliary verbs (Watts, 1984), so they can be used in the language classroom
to teach modal auxiliary verbs. They are a good textual source to teach modal
auxiliary verbs as they occur in natural contexts (McCarthy & Carter, 2014).

Modal auxiliary verbs are among the most problematic grammatical item in
the teaching and learning of English as a second language (Khojasteh & Reinders,
2013; Mukundan & Khojasteh, 2011; Vethamani, Umi Kalthom Abd Manaf, & Omid
Akbari, 2010). One of the problematic grammatical items faced by Malaysian ESL
learners is the correct use of modals (Hughes & Heah, 1993). Students in both urban
and rural areas have difficulty in using verb forms including modal auxiliaries. This is
evident in an error analysis of Form Four English composition by Rosli and Edwin
(1989) and this is further supported by Ferris (2002) who stated that verb forms
related to modal auxiliaries are problematic to both L1 and L2 speakers. In standard
formal English, the same modal can express different notions, ranging from
probability through permission to obligation.

The complexity of modal auxiliary verbs causes confusion among learners.
Modal auxiliary verbs express events or actions which are in the mind and it may or
may not happen in the future (Hoye, 1997). Although there are only a few modal
auxiliary verbs, they share similar core meanings, making them confusing to the
users. Thompson (2002) states that modal auxiliary verbs are a complex entity that
cannot be easily segmentalised into meaningful chunks for information to be
presented to learners. As a result, the complex English modal auxiliary system
becomes a problem in the teaching and learning of English (Vethamani et al., 2010).
Modal auxiliary verbs are an important part of grammar and semantics in English.
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Language users express their intentions, emotion and expectancy to influence
other’s decisions through the use of modals (Liao & Liao, 2009). Thus, learners need
to be clear about the meaning and use of modal auxiliary verbs to enable them to
communicate effectively in the language. Teachers, therefore, play an important
role in teaching and explaining modal auxiliary verbs to students.

Horoscopes would also be an interesting teaching material because the
content is related to the readers’ daily lives and concerns. The common topics
discussed in horoscopes are things that apply to people in daily lives such as love,
relationship, friendship, marriage, family, health, work, luck, self-control, self-
reflection, spending money, going out, change and fine food and drinks (Zareva,
2013). The horoscope columns aim to flatter readers, give advice, warn, reproach
and give predictions about future events. A horoscope text is an attractive resource
for language learning because it is easy to read. The text consists of simple sentence
constructions as it is targeted at a general audience. The use of positive emotion
words flatters the reader (McLoughlin, 2000). When students see the relevance of
materials in their lives, they are more motivated to learn the language.

Horoscopes are fun and engaging to read, making it a good catalyst for
discussion and self-expression. Besides, they also contain extensive use of modal
auxiliaries which is the feature of interest to this study. In view of the important
potential of horoscopes as a language teaching material, there is a need for a
thorough investigation of the language used in horoscopes. Thus, this current study
will focus on the analysis and the use of modal auxiliary verbs in horoscopes and
discuss the contribution of horoscopes to the teaching materials teachers can use in
the language classroom to teach modal auxiliary verbs.

In view of the objective mentioned, this study attempts to answer the
following research questions:

1. What is the most frequent lexis used in horoscopes in the three women’s
magazines?

2. What are the modals auxiliary verbs used in horoscopes in the three
women’s magazines?

3. What is the use of the modal auxiliary verbs in the three women’s
magazine?

Literature Review
Corpus Linguistics

Corpus linguistics is a method of carrying out linguistic analysis where naturally
occurring text is analysed. It takes into account language usage that is collected and
analysed in the corpora (Wynne, 2005). The corpus approach is empirical, as it
analyses the actual patterns of language used in natural texts (Biber, Conrad, &
Reppen, 1998). Corpus linguistics can be either corpus-driven or corpus-based.
Corpus-driven linguistics aims to discover facts about language, free from the
influence of the existing theoretical framework. The observed patterns in the corpus
data are used as a basis to derive insights about language. The corpus itself is
therefore the sole source of hypothesis about language (Tognini-Bonelli, 2001). On
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the other hand, corpus-based linguistics uses corpus data to explore a theory or
hypothesis aiming to validate it, refute it or refine it (Tognini-Bonelli, 2001). This
study is corpus-based as it starts with a pre-existing theory formulated from
previous researches (Chang, 2000; Zareva, 2013) that have indicated the high
occurrences of modal auxiliary verbs in horoscopes. Hence, this study looks at modal
auxiliary verbs that are present in horoscopes.

Modal Auxiliary Verbs

In English, there are nine modals verbs which are the central modal auxiliary verbs.
They are will, would, can, could, may, might, shall, should and must (Biber, Conrad,
& Leech, 2002; Hoye, 1997). In addition to the nine central modals, there is a small
group of “marginal modals” — ought to, need to, used to, need which can in some
ways behave like modals and in some ways like main verbs (Kennedy, 2002; Quirk,
Greenbaum, Leech, & Svartvik, 1985). There is also a small group of expressions
known as “semi-modals” which also function as modals, namely, (had) better, (have)
got to, be about to, be going to and be supposed to (Kennedy, 2002).

The occurrence of modal verbs is influenced by text types. Will has been
found to be the most frequent of the central modal verbs, while will, would, can and
could occur a lot more often than other central modals (Biber, Conrad, Leech, &
Finegan, 1999; Kennedy, 2002). However, the distribution of modals differs between
written and spoken texts and context (Vine, 2004). A search of the one-million word
Wellington Corpus of Spoken New Zealand English (WSC), shows that the modal
would is the most frequent central modal, followed by will, can and could. When
focusing on transactions and meetings in the WSC, will rather than would is the most
frequent central modal. Besides, modal verbs carry important information about the
sender’s attitude to the message and other interpersonal meanings (McCarthy,
1991). Therefore, the modals in the corpus of this study will be explored and
analysed. Quirk et al. (1985) categorised modals into three classes according to their
similar and overlapping meanings. Modals that show permission, ability, possibility
are can, might, could and may. Should and must show necessity and obligation while
shall, would and will show prediction or volition.

Studies on Modal Auxiliary Verbs

Studies show that the distribution of modal auxiliary verbs is determined by text
types. A study on relative distribution of core and epistemic uses of modals in British
English found that the four most frequent modals were will, would, can and could
(Coates, 1983). Will represented 22% of all the modals found. Quirk et al. (1985)
discovered that the frequency of individual modals varied greatly in the Brown, LOB
and SEU corpora. Modals were more frequent in spoken than in written English. The
four most frequent modals were will, would, can, and could.

Kennedy (2002) in his study on the variation of the distribution of modal
verbs in the British National Corpus (BNC) found that 1.45 % or 1457,721 of the
word token in BNC are tagged as modals. Will, would, can and could account for
72.7% of all the modal verb tokens. The most frequent modal was will; accounting
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for almost 23% of all modal tokens in the corpus. Results also showed that modals
occurred in greater frequency in spoken texts than in written texts.

A comparative analysis of BNC and a German textbook series by Romer
(2004) found that there were huge discrepancies between the use of modal
auxiliaries taught in school and in authentic English. There were overuse of the
modals will/’ll, can and must and underuse of would/’d, could, should and might.
There were also differences in meaning distribution of each modal verb. Percentage
of can and could expressing ability in the text book (52.5% and 78.3%) was much
higher than in the BNC (36% and 34%). Could in BNC was more frequently used to
express possibility than ability. A similar corpus-based comparative analysis of modal
auxiliary verbs in prescribed Malaysian English textbooks with the BNC carried out
by Mukundan and Khojasteh (2011) found mismatch between frequency order in
the textbook corpus and the BNC. Will, would, can and could were considered the
most frequent modals in BNC.

Previous corpus based researches on modal auxiliary verbs were focused on
textbooks while researches on horoscopes leaned towards stylistic analysis on the
representation of the women. Women’s magazine has been the subject of many
studies but there are limited studies on horoscope. This present study focuses on
the modal verbs used in horoscopes using the corpus approach and will discuss how
horoscopes can be used in the language classroom to teach modals. The
incorporation of authentic materials rich in modal auxiliary verbs in the language
classroom will expose students to actual usage of modal auxiliary verbs. The most
frequently used modals would be identified from the analysis and this information
can help teachers decide which modals to be dealt with first in teaching. Besides,
horoscopes would provide plenty of opportunities for learners to read and use
modal auxiliary verbs.

Methodology

This corpus-based research was designed to investigate the frequent lexis, analysing
modal auxiliary verbs and the use of modal auxiliary verbs in horoscope. The
qualitative data of the concordance analysis will complement the quantitative data
from the frequency list.

Data Description

For this study, the data is a corpus which is compiled using 108 issues of three
magazines, namely, CLEO, Female and the Malaysian Women’s Weekly from the
year 2011 to 2013. All three magazines provide astrological descriptions and advice
for each star signs: Capricorn, Aquarius, Pisces, Aries, Taurus, Gemini, Cancer, Leo,
Virgo, Libra, Scorpio and Sagittarius.

As the corpus was intended to be a mini corpus, one which is manageable,
108 magazines were selected. The total size of the corpus examined in this study is
110,111 words. There is no minimum size for texts to be considered a corpus
(Reppen & Simpsons, 2002; Sinclar, 2005). The magazines were chosen due to its
popularity among students and affordability in the market. Magazines from years,
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2011 to 2013 were chosen as they were the latest publication three years from
when the research was conducted and the corpus would reflect current issues and
contemporary usage of modal auxiliary verbs.

Table 1
Corpus data
Magazine Number of years in Number of Total word
publication issues sampled tokens
CLEO Malaysia 19 36 57654
The Malaysian 14 36 28173
Women’s Weekly
FEMALE 40 36 24284
TOTAL 108 110111
Instruments

For this study, three computational tools, namely, CLAWS tagger, AntConc and
EditpadPro were used. CLAWS, a part of speech tagger, was later used to tag the
lexis found in the data. The data in the form of .txt was tagged using C7 tagset by
Lancaster University CLAWS which has over 160 tags. Editpad Pro is a text editor that
can be used to clean up texts. It is supported with powerful regular expressions. The
regular expression \S*_[*"VM]\S* was used to identify the modal auxiliary verbs in
the data and other unrelated words were eliminated. AntConc was used to generate
frequency list for frequent lexis and frequent modal auxiliary verbs and generate
concordance.

Results and Discussion

Frequent Lexis in Horoscope

The analysis of data collected from the horoscope section of three magazines
reveals a similar pattern in word lexis. WordList function in AntConc sorted the
frequent words in descending frequency order. For all three magazines, the highest
frequency is shown by the pronoun you (Table 2).

Table 2
Frequency count of frequent lexis
CLEO Women'’s Female
Weekly

Lexis Frequency % Lexis Frequency % Lexis Frequency %
you 2891 5.01 you 1394 4.95 you 1138 4.69
your 2337 4.05 the 967 3.43 to 788 3.24
and 2147 3.72  vyour 870 3.09 your 702 2.89
the 1790 3.10 to 855 3.03 it 694 2.86

to 1729 3.00 and 835 296 and 658 2.71

The Use of Modal Auxiliary Verbs In Horoscope: A Corpus-Based Study 87



Issues in Language Studies (Vol. 5 No. 2 - 2016)

will 1420 2.46 a 689 2.45 for 646 2.66
be 1014 1.76 of 528 1.87 the 634 2.61
a 878 1.52 be 489 1.74 a 546 2.25
Ml 698 1.21 in 329 1.17 go 460 1.89
of 649 1.13 will 322 1.14  days 421 1.73

For CLEO, the pronoun you has the highest frequency 5.01 per cent of total
occurrences in the CLEO corpus data. The second most frequent word is the
possessive adjective your accounting for 4.05 per cent. For Women’s Weekly, the
word with the highest frequency is the pronoun you constituting 4.95 per cent of
total occurrences in the Women’s Weekly corpus data. The second most frequent
word is the article the which constitutes 3.43 per cent of total occurrences. For
FEMALE, the word with the highest frequency is the pronoun you with 4.69 per cent
in the total occurrences in the Female corpus data. The second most frequent word
is the infinitive marker to representing 3.24 per cent of the total occurrences.

In horoscopes, the writer communicates with the reader through a one-way
simulated conversation in written form. Various ways are used by the writer to
create this interactive discourse. The high usage of pronoun you shows that it is
deliberately used to address each of the potential readers personally. The second
personal pronoun you has a wide range of potential reference. You could be used as
a singular or plural reference and a specific or a generalised reference. Despite the
language vagueness, horoscopes attempt to motivate readers and persuade them to
change their negative aspects. By using the pronoun you, the writer seems to be
communicating directly with the readers by generating a feeling of uniqueness. As a
result, readers feel that the text is addressed at them and this makes them feel
important and unique. Therefore, the writer appeals to the readers in general and
also speaks to the reader specifically. With this power, horoscope writers are able to
give readers advice and motivation.

Frequent Modal Auxiliary Verbs in the Horoscope of Three Magazines

The data of the three horoscopes collected and analysed show different distribution
of frequency in modal auxiliary verbs. Frequencies can show us words or structures
that are prominent in a language (Romer, 2004). Some modal verbs are used far
more frequently than others. The most frequent modal verbs for all three magazines
is the modal verb will. All the central modal verbs (will, would, can, could, shall,
should, may, might and must) are present in all three magazines. The frequency of
modal verbs for each magazine is shown in the Tables 3 and 4.

Table 3
Distribution of modal auxiliary verbs in three magazines
Modal CLEO Women’s Weekly Female
S Frequenc Percentag Frequenc Percentag Frequenc Percentag
y e y e y e
will 2118 76.46 597 56.59 248 46.97
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may 223 8.05 162 15.36 127 24.05
could 194 7.00 74 7.01 16 3.03
should 31 1.12 68 6.45 34 6.44

must 17 0.61 13 1.43 1 0.19
would 12 0.43 8 0.76 19 3.60
might 11 0.40 23 2.18 23 4.36

shall 1 0.04 0 0 0 0
Total 2770 100.00 1053 100.00 528 100.00
Table 4

The distribution of modals in corpus
Modals Frequency Percentage Occurrence perten thousand words

will 2963 2.69 269
may 512 0.46 46
can 331 0.30 30
could 284 0.26 26
should 133 0.12 12
might 57 0.05 5

must 31 0.03 3
would 39 0.04 4

shall 1 0.00 1

Total 4351 3.95 386

The frequency list generated reveals interesting patterns in data. All nine
central modal verbs are used in CLEO. There is a significant difference in the use of
the various modal verbs. The modal verb will is greatly used by the writer compared
to the other modal verbs. Will accounts for 76.46 per cent of total modal verbs
occurrences. The least used modal verb form is shall accounting for 0.04 per cent of
the total modal verbs. The total occurrence of modal auxiliary verbs is 4.80 per cent
of the total 57,654 word token in the CLEO corpus.

In all three magazines, the modal auxiliary verb will has the highest
frequency compared to other modal auxiliary verbs. This is similar to the findings by
Kennedy (2002) who reported that the modal frequent modal will accounts for
almost 23% of all modal tokens in the British National Corpus. May is the second
top modal auxiliary verb used. Both modal auxiliary verbs are modals of probability.
Will can be used to refer to future time or it can be used to mean volition or
prediction (Biber et al, 1999). In horoscopes, will refers to future time and also
prediction and some volition. On the other hand, shall is the least frequent modal
verb used. This is supported by Coates (1983) and Quirk et al (1985) that shall is far
less frequently used in contemporary English compared to would, will, could and
can.

The Functions of Modal Auxiliary Verbs

Each modal auxiliary verbs used by the writer has different functions. To identify the
different functions of the modals, sentences which contain modals were listed using
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concordance and sorted according to similar modals. Then, the modals were
analysed and tabulated according to their functions as stated in the Curriculum
specifications for English language (Malaysian Curriculum Specification, 2003). The
functions of the modal auxiliary verbs are categorised as modals of ability, modals of
probability and modals of necessity/ certainty or obligation. Table 5 shows the
aggregated counts of modal use and function in horoscopes in the three magazines.
From the table, it is shown the modals or probability is far more often used in
horoscope, followed by modals of ability and modals of necessity and obligation.

Table 5
Aggregated counts of modal use and function
Modals GE0 Women's  Female Total % Ocourrence
Weeldy occurrences perten
thousand
words
Modals of Ability 357 182 76 615 056 56
(can, could)
Modals of Probability 2365 790 417 3572 324 32

(will, would, may,

might, shall)

Modals of 48 81 35 164 015 15
Necessity//Obligation

(should, must)

TOTAL 2770 1053 528 4351 395 103

Modals of Ability

Table 6

Modals of ability in different magazines
Modals Can Could

ability possibility ability possibility

CLEO 143 20 34 160
Women’s Weekly 94 20 4 70
Female 37 22 6 10
Total (count) 274 62 44 240
Total (%) 81.55% 18.45% 15.49% 84.51%

The modals of ability is demonstrated by the modals can and could. The feature of
the function of ability is that the subject is animate and has the potential to perform
actions or abilities (Coates, 1983). The meaning of can is commonly glossed by “be
able to”. Could functions as the past tense form of possibility, ability and permission.

Out of the 274 uses of can, 81.55 per cent were used to express “ability” and
18.45% were used to express “possibility”. The modal could found in the corpus is
more often used to show possibility. This is shown from the data where 84.51 per
cent of could is used to show possibility. This is due to the context the modal
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auxiliary verb is used. In horoscopes, the writer tries to predict. Thus, there is vast
possibility and nothing is definite. The functions of the modal can as listed by the
CDC (Malaysian Curriculum Specification, 2003), are ability, possibility and
permission. According to Hoye (1997), the permission/possibility/ability modals
express the writer’s judgement. In the context of horoscope, the modal could is used
more for possibility, compared to ability and permission. On the other hand, the
modal can is used more frequently for ability rather than possibility or permission.

Examples of can that shows ability:
The only person who can make a big difference to your life is you. (CLEO 0111)
Remind yourself that you can work hard and play as hard too. (Female, 0612)

Examples of can that shows possibility:
A competitive streak can be healthy. (CLEO, 0611)
This can be a good thing. (Female, 0512)

Example of could that shows ability:
Short trips will lead to more adventure than you could anticipate. (CLEO, 0611)

Example of could that shows possibility:
Your flighty nature could prove disastrous to your relationship. (Female, 1012)

Modals of Probability

Table 7
Modals of probability in different magazines
Possibility Prediction/volition
may might will would Shall

CLEO 223 11 2118 12 1
Women’s Weekly 160 23 597 8 0
FEMALE 127 23 248 19 0
Total 510 57 2963 39 1
Table 8
Functions of the modal will and would
will Would
prediction volition prediction volition
CLEO 2013 105 12 0
Women'’s Weekly 588 9 8 0
Female 228 20 17 2
Total (count) 2829 134 37 2
Total (%) 95.48 4.52 94.87 5.13

Modals of probability indicate future event. The most frequent modal of probability
in the horoscopes of all three magazines is the modal will. Will is used to show
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prediction or volition. The degree of certainty is strong. Volition refers to the free
will of a person to do something. The sense of willingness usually involves animate
subjects and some physical actions or events taking place in the future. However,
Biber et al. (1999) stressed that the distinction between volition and prediction is
often blurred. The analysis of will shows that the prediction function is far greater
than the volition function in the context of horoscope. Most uses of will (95.48 per
cent) is used to show prediction compared to 4.52 per cent used for volition
whereas 94.87 per cent of would is used to show prediction compared to 5.13 per
cent to show volition.

The modal will functions to refer to future time and also prediction.
Whether for futurity or prediction, the degree of certainty is strong. Will expresses a
confident statement. The statements are not necessarily true but they are presented
as valid by the writers. Besides, many of the sentences are attached with a
conditional clause. Until you shed your old baggage, it’ll be hard to love and have
fun. This shows that the prediction is dependent on the fulfilment of future
conditions. The use of temporal clause also adds to the certainty of prediction. By
the 27, you’ll have respect and romance.

The modal may indicates permission or possibility. Longman Spoken and
Written English (KSWE) Corpus states that may is rarely used to indicate probability
(Biber et al., 2002). However, in the data, the modals may indicate possibility and
not permission. Might, like may, has the primary function to express possibility.
However, may and might demonstrate the writer’s lack of confidence in the truth of
what is expressed. It indicates a certain level of uncertainty in the truth that is
expressed.

Shall is the least used modal auxiliary verb in the corpus data. Romer (2004)
found that shall is very frequently used in questions in BNC and is usually
accompanied by a first person subject / or we. That might be the reason shall is the
least used modal auxiliary verb used in the corpus data. In the corpus data, the most
frequent pronoun is the second person pronoun you.

Examples of will that shows prediction:

The 26 will bring new clarity and direction. (CLEO, 0811)

Business dealing will be lucrative as you receive unexpected financial gains. (Female,
0513)

Examples of will that shows volition:

He will know how to push hard enough to get what he wants at work. (CLEO 0211)
Before you lose your cool, bear in mind that it’s only a phase and he will snap out of
it in due time. (Female, 0612)

The modal may indicates permission or possibility. Longman Spoken and Written
English (KSWE) Corpus states that may is rarely used to indicate probability (Bieber
et al.,, 2002). However, in the data, the modals may indicate possibility and not

permission. Might also shows possibility.

Examples of may that shows possibility:
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You may give a lot but it’s rarely for nothing and you have high expectations! (CLEO,
0711)
A close friend may be down in the dumps and need a reboot. (Female, 1112)

Example of might that shows possibility:
There might be some tension with your partner. (Female, 0111)

Shall is the least used modal auxiliary verb in the corpus data. Romer (2004)
found that shall is very frequently used in questions in BNC and is usually
accompanied by a first person subject / or we. That might be the reason shall is the
least used modal auxiliary verb used in the corpus data. In the corpus data, the most
frequent pronoun is the second person pronoun you.

Example of shall that shows possibility:
Like what they say, ask and you shall receive. (CLEO, 0212)

Modals of Necessity/Obligation

Table 9
Modals of necessity/obligation in different magazines
Necessity/obligation

should must
CLEO 31 17
Women’s Weekly 68 15
FEMALE 34 1
Total 133 33

The modals categorised as modals of necessity and obligation include should and
must. Table 9 shows the frequency of modals of necessity/obligation. Out of the two
modal verbs, the modal should is more frequently used. The obligation/necessity
modals emphasize social obligation to compel readers to react. Besides, the
obligation/necessity modals strengthen the writer’s statements and at the same
time establish objectivity (Meyer, 1997). Both central modals which express
obligation and necessity are infrequent in the horoscope data compared to other
modals. This is not surprising because modals of obligation and necessity are much
less frequent in spoken English than modals of probability and modals of probability
and ability/permission/possibility (Bieber et al., 1999). The modal should connotes
obligation or duty at its strongest and at its weakest refers to offering advice or
giving suggestion. Should that occurred more frequently is of “weak obligation”. The
modal should is regarded as more polite (Bieber et al., 1999). In horoscopes, the
writer tries to be more polite and less forceful when giving advice.

Example of should that shows necessity/obligation:

Join ventures should be avoided and if you are already in one, proceed with caution.
(CLEO, 1011)
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Table 5 shows the most frequently used modals are modals of probability. The most
frequently used modal is the modal will. This is due to the nature of the text which is
horoscopes that predicts one’s future and gives advice to readers. Horoscope
writers greatly utilise modals of probability to influence readers. The low
frequencies of the modals of necessity and obligation do not signify its lack of
importance. It is still wisely used by horoscope writers to convince the readers.

Conclusion and Implications

This study investigated the use of modal auxiliary verbs in horoscope. From the
findings, it is concluded that the most frequent lexis used in horoscope is the
pronoun you which is used to establish rapport with readers in order to give advice
and convince them. The most frequent modal auxiliary verb used in horoscope is the
modal will followed by may which is evident in all these magazines. Both will and
may are modals of probability used to predict. Modals of probability that includes
will, would, may, might and shall are more frequently used by writers in all three
horoscopes to predict and state possible future events. The least used modals are
modals of necessity and obligation. A more polite approach is employed by writers
to give suggestion and advice.

The frequency list generated from this study is useful for teachers because it
helps teachers to decide which item to emphasise when using horoscopes in
classroom teaching. As the frequency list shows that the most frequent modals are
modals of probability, horoscope entries could be utilised to teach the related modal
auxiliary verbs such as will, would, may, might and shall. High occurrences of modals
of probability and modals of ability indicate frequent repetition of words. When a
structure is taught repeatedly, it enhances students’ memory and understanding of
the matter. Repetition of words is essential to acquire a word. When reading, words
are likely to be remembered if they are read at last seven times over spaced
intervals (Thornbury, 2004). The vast occurrence of modals in horoscope provides
students with ample exposure to the language to gain sufficient input.

The use of horoscopes could help overcome the difficulties students face in
using modals. It is found that students have difficulties when it comes to the
meaning and function of modals, due to the lack of an equivalent modal verb system
in Bahasa Melayu, hence hindering the learning of modals (Mohammad Ismail Abdul
Kader, Begi, & Vaseghi, 2013). Incorporating horoscopes which contains high
number of modal auxiliary verbs in the language classroom could raise students’
awareness of using modals accurately. Engaging topics in horoscope entries would
also attract learners’ interest and make them realise the relevance of modal
auxiliary verbs to them.

Furthermore, the inclusion of authentic texts such as horoscopes can
supplement the existing Malaysian textbooks. As corpus studies of Malaysian
textbooks found no implicit teaching of modals would, could and shall in the entire
lower secondary level (Mukundan & Khojasteh, 2011; Khojasteh & Kafipour, 2012),
various examples found in horoscope entries could reinforce students’ learning of
the forms and functions of modal auxiliary verbs. The concordance lines generated
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from concordance could be used to show students the appropriate use of modal
auxiliary verbs in real-life context.

Horoscopes should be treated as an authentic reading text. Authentic text
illustrates the grammar being taught (Gardner, 2008) and they can be motivating
because it proves that language is used in real life for real purposes (Nuttall, 1996).
Therefore, it is important that modal auxiliary verbs are taught in a meaningful
context (Celce-Murcia & Larsen-Freeman, 1999). Teachers of second language
learners should select or adapt appropriate teaching materials so that grammar is
taught in an entertaining way where students are motivated to learn, understand
and are able to apply them. Horoscopes can be used as an alternative teaching
material in the classroom when there is a need to teach certain language items such
as modal auxiliary verbs.

Reading various texts is beneficial for students although horoscopes are
mostly written for female readers. The common topics discussed such as love,
relationships, friendships, family, self-control and work are general topics which
both male and female learners can relate to. Therefore, horoscopes should not be
seen as a gender biased material. Incorporating horoscopes in classrooms does not
require students to believe in horoscopes. Instead, it is an opportunity to encourage
students to read for pleasure in a non-threatening environment.

Learning should be meaningful, in which students learn and are able to
transfer knowledge to real life situations. Teachers can assign communicative tasks
that require students to use modal auxiliary verbs when completing the task. One
example is role play. Students can be given situations to role play; in which they give
advice and make predictions. The role play can be carried out in the form of
conversation or through advice column. Another activity teachers can use in the
classroom to teach will for predictions is “fortune teller” or “fortune cookies”. One
person will be the fortune teller and the other person is the client. Students can
carry out the role play, making use of modals in conversation or write out fortunes
for each other, applying the use of modal verbs.

To promote noticing of grammatical structure, teachers are encouraged to
bring students’ attention to modal auxiliary verbs. A way to promote students’
awareness of a particular grammatical structure is to highlight it in a text (Celce-
Murcia & Larsen-Freeman, 1999) and in the case of modal auxiliary verbs, through
horoscopes. Students can be asked to circle all the modal auxiliary verbs found in
the text to draw students’ attention to the occurrences of modal auxiliary verbs. This
is because enhancing input is an effective way to focus students’ attention on
grammatical structure (Celce-Murcia & Larsen-Freeman, 1999). Consequently, the
teacher can use a consciousness raising task where students induce a grammatical
generalisation from the text. Teachers can assign students to work in groups or
individually to induce the rules and functions from the modal auxiliary verbs that
were circled in the text. The 21st century education is discovery learning as opposed
to retelling of rules. A table with the functions of modals can be provided. Students
can be asked to list the modal auxiliary verbs and tick the functions it best fits. This
includes ability, obligation, necessity, possibility, probability, certainty, request,
permission, advice, suggestion or warning. Students will find that functions overlap
and the same modal auxiliary verb can have multiple meanings.
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Lack of exposure to modal auxiliary verbs may cause problems in
understanding them and result in the inability to use them in writing and speech.
Problems using modals may result in difficulty in conveying intended interpersonal
meaning. In communication, learners need to select the appropriate modal auxiliary
verbs they use to prevent miscommunication. Therefore, with empirical findings
that horoscope contains high frequency of modal auxiliary verbs, teachers can use
horoscopes as an alternative in their classroom teaching in order to expose students
with modal auxiliary verbs where students are confronted with natural language.
Both teachers and students can gain insights from this study.
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